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training program, which consisted of 30 hours and 24 sessions in total, was
Keywords: implemented to four groups over five days. Within the scope of the implemented
program, scenarios which involve risk behavior and were prepared in accordance with

Risk Behaviors, the problem-based learning approach were presented to the participants in diverse

Problem-Based Learning ways at the beginning of every session and risk factors, protective factors, prevention
Approach, and intervention methods were discussed in relation to the scenarios. Wilcoxon Signed
Prevention Program, Rank Test analysis was used in the research. Findings obtained in the research show

that There is No Risk at My School Project Training applied to the experimental group
caused a significant difference in the knowledge and skill level of school counselors
related to risk behaviors.
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ayrilmig ve toplam 30 saat ve 24 oturumdan olusan egitim programi bes giinde dort grup
halinde uygulanmistir. Uygulanan program kapsaminda, her oturum basinda ilgili riskli
Riskli Davramslar, davramisin bulundugu ve probleme dayali 6grenme yaklasimina uygun sekilde hazirlanmis
senaryolar katilimcilara gesitli yontemlerle (yazili olarak senaryoyu dagitma, senaryonun
canlandirilmasi, senaryonun resmedilmesi vb.) sunulmus ve senaryolar iizerinde risk

Anahtar Kelimeler:

Probleme Dayali Ogrenme

\fakla§1m1, faktorleri, koruyucu faktorler, 6nleme yontemleri ve miidahale yontemleri tartigilmigtir.
Onleme Programu, Calismada verilerin analizinde Wilcoxon Isaretli Siralar Test'inden faydalamlmigtir.
Miidahale Programi, Arastirmada elde edilen bulgular, deney grubuna uygulanan Okulumda Risk Yok Proje

Egitimi'nin okul psikolojik damigmanlarinin riskli davranislara iliskin bilgi ve beceri

Psikolojik Danigman Egitimi
diizeyinde anlamli diizeyde fark olusturdugunu gostermektedir.

Giris

Riskli davraniglar; yasalar ve sosyal kurallara aykir1 olan, i¢inde bulunulan kiiltiir tarafindan
kabul gormeyen, otoriteye karsi olan, toplumsal yapi igerisinde problem olarak tanimlanan
davraniglardir (Jessor ve Jessor 1977). Donovan (1996) riskli davraniglari ergenlerin biyolojik ve sosyal
agidan yasamlarmi tehlikeye atabilen siddet, saldirganlik, riskli cinsel davranislar, madde ve alkol
kullanim1 gibi davranislar olarak tanimlamistir. Sychareun, Thomsen ve Faxelid (2011) ise sigara,
alkol, madde kullanimi ile erken ve korunmasiz cinsel iliski gibi riskli davramslarin ergenlerin
geleceklerini tehlikeye atacak diizeyde olabilecegini dolayisiyla bu donemde gergeklestirilecek 6nleme
calismalarmin Onemini vurgulamaktadirlar. Riskli davranislar ile ilgili yapilan c¢alismalar
incelendiginde ise ergenlik ve On ergenlik donemindeki bireylrle yapilan ¢alismalarin yogunluk
kazandigy goriilmektedir. Koci (2016), ergenlik doneminin gelisimsel donem 6zelligi olarak psikolojik,
sosyal ve biligsel alanlarda bir¢ok degisimi beraberinde getirdigini bu nedenle riskli davranislara acik
olmanin bu dénemde yogunluk kazandigini vurgulamaktadir. Diger taraftan ergenlik doneminde
“riskli davranis sendromu” ad1 verilen bir olgudan soz edilmektedir. Tanimlanan bu sendroma gore
ergenlik donemindeki herhangi bir riskli davrams farkl riskli davranislar1 beraberinde getirebilmekte,
bir diger ifadeyle risk almaya yatkinlastirabilmektedir (Jessor ve Jessor, 1997). Riskli davranis

tanimlar1 ve arastirmalarinda ergenlik donemi vurgusu s6z konusudur.

Yapilan arastirmalar incelendiginde bireylerin riskli davraruslari gosterme yaygmliginin
ergenlik doneminde dncelikli oldugu goriilmektedir. Ornegin; ergenlerin riskli davrarislari igerisinde
sayilan siddet, saldirganlik, suga yonelik davranislarinda (Clubb ve digerleri, 2001; Eaton ve digerleri,
2006; Korkut, 2004; Milli Egitim Bakanligi, 2006; Tiirkiye Biiyiik Millet Meclisi, 2007; Quinn, Bell-
Ellison, Loomis ve Tucci, 2007; Tiirniiklii ve Yildiz, 2002; US Department of Health and Human
Services, 2014) sanal zorbaliklarinda (Bauman, Toomey, Jenny ve Walker, 2013); ayrica sigara ve alkol
kullaniminda (Erdamar ve Kurupinar, 2014; Karakas, 2006; Kircan, 2006; Ruangkanchanasetr,
Plitponkampim, Hetrakul ve Konsakon, 2005; Williams, Mundfrom, Dunn ve Kronauge, 2006) énemli
artiglar oldugu belirlenmistir. Bir diger ¢alismada ise ergenlikte madde kullaniminin yaygilhgindaki
artisin yani sira madde kullanimina daha erken yaslarda basladiklar1 ve maddeyi ilk deneme
yaslarinin diistiigii belirtilmektedir (Yilmaz ve Tiirkkahraman, 2014). Baz1 ¢alismalarda (Eaton, Flisher
ve Aaro, 2003; ; Pettifor, 2004; Pettifor, Measham, Rees ve Padian, 2004) gengler arasinda riskli cinsel

davraniglarin %20 civarinda seyrettigi goriilmektedir. Yine benzer olarak ergenlerde riskli cinsel
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davraniglar arasinda 6énemli artiglar oldugu ortaya konulmaktadir (Kiylioglu ve Dénmez, 2017).

Riskli davramslar ergenlerin zamanlarinin biiytik ¢ogunlugunu gecirdikleri okullarda da
yasanabilmektedir. Bulut (2008) &grencilerin birbirlerine yonelik siddet olaylarinin okul disindan
ziyade okul igerisinde yasandig1 belirtmektedir. Uz-Bas ve Topgu-Kabasakal (2010) tarafindan yapilan
aragtirmada ise ilkogretim 6grencilerinde de siddet davranislariin énemli dlciide sergilendigi sonucu
ortaya konulmustur. Ergene ve digerleri (2014) tarafindan yapilan ¢alismada Tiirkiye genelinde lise
Ogrencileri arasinda antisosyal davranislar, sigara kullanimi, alkol kullanimi, beslenme aliskanliklari,
intihar egilimi ve okul terki baglaminda riskli davranislarin yaygin olarak goriildiigiinii belirlenmistir.
Ozetle farkli calismalarda farkli boyutlar: ile incelenen riskli davraruslara ozellikle ergenlik
doneminde ve okullarda siklikla rastlanmaktadir. Dolayisiyla okul cagindaki ergenlerde bu tiir
davraniglara neden olan faktorlerin belirlenmesi, onlenmesi ve bunlara miidahale edilmesi oldukg¢a

Onem tasimaktadir.

Riskli davraruslar1 ortaya cikaran nedenler ve Onleme yontemleri ile ilgili yaklasimlar
incelendiginde ise; ergenlerin sosyal agidan problem olarak betimlenen ve sosyal kurallar ile yasalara
uygun olmayan davranislarini psikososyal bir bakis agis1 ile genis bir kapsamda ele alan Problem
Davranis Kurami (PDK; Jessor ve Jessor, 1977) dikkat ¢ekmektedir. Yapilan arastirmalar madde
kullanimi, antisosyal davraniglar ve riskli cinsel davramslar gibi riskli davranislari agiklayan bu
yaklagimin ergenlerdeki riskli davraniglar1 da aciklama gilicii oldugunu gostermistir (Donovan ve

Jessor, 1985; Jessor, 1987; Zamboanga, Carlo ve Raffaelli, 2004).

PDK, problem davranislar1 psikososyal bir bakis acisi ile ele almaktadir (Jessor, 1987). Bir
diger ifadeyle Jessor (1997), riskli davramislarin ele alinmasimi demografik, sosyo-psikolojik ve
cevresel faktorlerle degerlendirilmesi gerektigini vurgulanmaktadir. Diger taraftan bu bakis acisina
gore riskli davranislar 6grenilen davranislardir ve birey elde edecegi kazanimlara yonelik islevsel bir
davranis sergilemektedir. Riskli davramislarin 6grenilmis davranislar oldugundan hareketle bu tiir
davraniglarin énlenebilir oldugu ileri siiriilebilir. Psikososyal bakis acisi ile ele alinmasina bagl olarak
Problem Davranis Kuramina gore riskli davranislar {i¢ sistem igerisinde tanimlanir; bunlardan kisilik
sisteminde bireyin diisiinceleri, degerleri, inanglar1 ve tutumlar1 bulunmaktadir, bir diger sistem olan
algilanan sosyal gevre sistemi ise aile ve akranlarin ergen iizerindeki etkilerini ifade eder. Son olarak
davranis sistemi algilanan geleneksel (conventional) ve riskli davranislar: igerir (Donovan ve Costa,
1994; Jessor, Donovan ve Costa, 1994). Tanimlanan bu {i¢ sistem yap1 itibariyle Bronfenbrenner’in
(1979) Ekolojik Sistem Kuramina (ESK) biiyiik benzerlik gostermektedir. ESK’de bireyi merkeze alan
ve c¢evresindeki alt sistemlerle karsilikli etkilesimde bulunarak bireyin gelistigi bir sistem

Onerilmektedir.

Bronfenbrenner (1979) tarafindan oOne siiriilen ESK’de; ebeveyn-cocuk iligkilerinden

baglayarak, kiiltiir gibi daha genel faktorlerin ¢ocuk ve ergen gelisimindeki etkisi ele almmustir.
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Yaklasim birbirinin igine ge¢mis ancak birbirinden bagimsiz olarak disa dogru genisleyen diizeyler
seklinde tasarlanmistir (Siyez, 2009). Ozetle; hem PDK hem de ESK, bireyi merkeze almakta ve bireyi
etkileyen ve bireyden etkilenen diger sistemlerden bahsetmektedirler. Buna gore bireyin

davraniglarinin olusmasinda sosyal ¢evre onemli yer tutmaktadir.

Ergenlerde riskli davranislarin okul sistemi, icerisinde onlenmesi hayati 6nem tasimaktadir.
Riskli davranislarin 6nlenmesi temel Onleyici hizmetler kapsaminda ele alinmasmin daha etkili
sonuglar ortaya koyacagl disiiniilmektedir. Temel Onleyici hizmetlerin amaci, 0Ogrencilerin
problemleriyle basa c¢ikma becerilerini gelistirmek, problem davramslarla ilgili risk faktorleri
konusunda Ogrencileri bilgilendirmek ve Ogrencilerin okul ve akran iliskilerini giiclendirerek
gelecekte olusabilecek riskli davranislar1 engellemektir (King, 2001). Riskli davranisin 6nlenmesine
iliskin yapilan ¢alismalar incelendiginde Tiirkiye’de bu tiir davranislari biitiinciil olarak ele alan sinirh
sayida ¢alisma oldugu goriilmektedir. Bununla birlikte genel olarak alt boyutlarin farkli ¢alismalarda
ele alindig1 soylenebilir. Zeren’in (2006) iiniversiteye yeni baslayan Ogrencilerle gergeklestirdigi
arastirma kapsaminda hazirladigl psiko-egitim programinin bireylerin HIV/AIDS’e yd&nelik
tutumlarini, cinsellikle ilgili konularda se¢im yapma, karar verme, hayir deme ve risk alma davranis
gibi konularin istendik yonde degistirmede etkili oldugunu ifade etmektedir. Yavuzer ve Ure (2010)
ise ergenlerde saldirgan davramislari azaltmaya yonelik bir program gelistirmis ve lise ogrencileri
tizerinde bu programin etkisi oldugunu ortaya koymuslardir. Saldirgan davranislar sergilemeyle ilgili
olan 6fke kontrolii gibi konular da ergenlerle yapilan psiko-egitim gruplarmin ergenlerin 6fke ifade ve
saldirganlik davramslarina etkisi oldugu ortaya konmustur (Kelleci, Avci, Ersan ve Dogan, 2014;

Kiligarslan ve Atici, 2017; Siyez ve Tan, 2014).

Ergenlere uygulanan onleme ve miidahale programlarmmin yami sira ergenlerin yakin
cevresinde bulunan ve riskli davramislar1 azaltmada etkili olabilecek olan okul sistemi igerisindeki
Ogretmen ve psikolojik danigsmanlara yonelik de psiko-egitim programlar yapilmaktadir ve bu tiir
programlar bu calismanin da temelini olusturan PDK ve ESK'min temel varsayimlari ile de
uyumludur. Palabiyik (2009) tarafindan yapilan arastirma sonuglarina gore dgretmen adaylarinin
ergenlerde goriilen problem davranislar ile ilgili sinirh bilgileri oldugu, 6zellikle miidahale siirecinde
daha yetersiz olduklar1 goézlemlenmistir. Calismada, &gretmen adaylarmna bir egitim programi
uygulanmis ve bunun sonucunda Ogretmen adaylarimin riskli davramslarin neler oldugu ve
yayginligi konusunda daha ayrintili bilgi sahibi olduklar1 ve okullarda sigara alkol ve uyusturucu

madde kullanan 6grenciye yaklasim konusunda becerilerini gelistirdikleri sonucu elde edilmistir.

Farkli tlkelerde riskli davranislarin oOnlenmesi amaciyla, Ogretmen adaylarinin ve
ogretmenlerin becerilerini gelistirmeye yonelik programlar hazirlanmakta ve uygulanmaktadir.
Ornegin; Hong Kong Egitim Enstitiisii, 6gretmen adaylarina yonelik olarak 45 saatlik 6gretmen kisilik

ve sosyal gelisim modiilii uygulamakta ve s6z konusu modiilde 6gretmen adaylarmin sinif 6gretmeni
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olarak rehberlik roliinii yerine getirebilmeleri igin gerekli bilgi, beceri ve tutumlarinin arttirilmas:
hedeflenmektedir. Aday oOgretmenlerin, kisisel ve sosyal egitim alaninda bilgi ve becerilerini
gelistirmeye yardim ettigi icin bu modiilii oldukca yararh bulduklar1 gozlenmistir (Pattie, 2000). Katz
ve digerleri (2013) tarafindan yapilan metaanaliz ¢alismasinda ergen intiharini 6nlemede yapilan on
altt onleyici programin etkililigini incelemislerdir. Arastirma sonucunda grup temelli Onleyici
calismalarin birey temelli calismalara gore daha etkili oldugu goriilmiistiir. Ayrica ¢alismalarin biiyiik
bir kisminin intihar tesebbiisiinde diisiis olusturdugu ve programlarin intihar sinyalleri ile ilgili
farkindalik ve tutum degisikligi sagladig tespit edilmistir. Benzer baska bir ¢alismada Chapman,
Buckley, Sheehan ve Shochet (2013), 6grencilerin risk alma davranisina yonelik gerceklestirilmis on
dort okul temelli 6nleyici ¢calismay1 incelemislerdir. Program igeriklerinde okula baghlik ve risk alma

ile ilgili yapilan 6nleyici ¢alismalarin okul genelinde olumlu diizeyde etki yarattig1 belirlenmistir.

Ogretmenler ve ergenlerle birebir calisan okul psikolojik danismanlarinin riskli davranislar ve
bunlarin 6nlenmesi ile ilgili bilgi ve beceri kazanmalar1 onemli goriilmektedir. Nitekim Uz Bas ve
Siyez’in (2005) yaptiklar1 ¢alismada, Ogretmenlerin ve Ogretmen adaylarinin ergen intiharlarina
yonelik yanls bilgilerinin fazla oldugu, hem &gretmenlerin hem de 6gretmen adaylarinin kendilerini
bu konuda yetersiz hissettikleri belirlenmistir. Kandakai ve King (2002) tarafindan aday 6gretmenler
ile yapilan arastirmada ise aday Ogretmenlerin siuf ic¢inde karsilastiklari olumsuz davranislarla

miicadele etme konusunda gerekli bilgi ve beceriye sahip olmadiklarini belirlenmistir.

Alanda gorev yapan diger egitimcilerle birlikte okullarda riskli davraniglarin énlenmesinde
okul psikolojik danismanlarinin miidahaleleri kritik bir 6neme sahiptir. Bagka bir deyisle, okul
psikolojik danismanlari; becerileri, egitimleri ve bilgileri sayesinde okul ve toplum temelli miidahale
programlarinin uygulanmasinda yetkindirler. Bu cercevede uygulanacak egitim programlari ile okul
psikolojik danismanlarmin bilgilerinin ve becerilerinin gelistirilmesi, ergenlerde riskli davraruslarin
onlenmesinde Onemli katkilar saglayabilir. Psikolojik danismanlarin bu becerileri g¢alismada,
ergenlerin bire bir etkilesimde bulundugu okul sistemi igerisinde bulunan okul psikolojik
danismanlarina bu konuda bilgi ve beceri kazandirilmasi hedeflenmistir. Bu kapsamda riskli
davranislarin 6nlenmesi i¢in okul psikolojik danismanlarina hazirlanan “Okulumda Risk Yok” egitim
programinda probleme dayali 6grenme yaklasimiyla okul psikolojik danigsmanlarinin problem
davranis kuramini ve ¢oziim odakli kisa danisma yaklasimini 6grenmeleri ve ergenlerdeki riskli
davraniglarin 6nlenmesinde her iki yaklasimdan da etkili sekilde yararlanabilmeleri amaglanmigtir.
Bu amagctan hareketle arastirmada uygulanan “Okulumda Risk Yok Proje Egitimi, egitime katilan okul
psikolojik danismanlarinin 6grencilerinde karsilasabilecekleri riskli davranislarla bas etmesine iliskin

bilgileri ve becerileri {izerinde etkili midir?” sorusuna yanit aranmaistir.
Yontem

Bu arastirma deneysel nitelikte bir ¢alismadir. Psikolojik damisma ve rehberlik alaninin etik
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ilkelerinden biri olan faydacilik ilkesine gore (Heppner, Wampold ve Kivlighan, 2008) psikolojik
danisma alaninda yapilan yardimlarin ve bu kapsamda hazirlanan calismalarin yarari olabilecek
yalnizca bir gruba yonelik degil herkese verilmesi gereklidir. Dolayisiyla riskli davranislar 6nleme
programi yalnizca okullarinda riskli davranislarla karsilasan psikolojik danismanlara degil calismaya
katilmaya goniillii ilde bulunan tiim psikolojik danismanlara yonelik olarak hazirlanmistir. Buradan
hareketle calismada arastirma deseni on test-son test kontrol grupsuz desen olarak planlanmis ve

egitimin verilmeyecegi bir kontrol grubuna yer verilmemistir.
Katilimcilar

Arastirma kapsamina Kirsehir Il merkezinde devlet okullarinda calisan 81 okul psikolojik
damismani alinmigtir. Hedef kitle, tiim kademelerde calisan psikolojik danismanlardan segilmistir.
Bunun nedeni, psikolojik danismanlarin her kademede farkl riskli davranislarin farkli boyutlariyla
karsilasabilme olasiliginin olmasi, bu tiir davranislarin énlenmesinde tiim kademelerde calismalarin
yapilmasinin énemi ve bir psikolojik danismanin Milli Egitim sistemi icinde farkli kademelerde
gorevlendirilebiliyor olmasidir. Calismanin yapildig1 Kirsehir'de tiim kademeler diisiiniildiigiinde
yaklasik 40.000 6grenci okula devam etmektedir (MEB, 2020). Milli Egitim Bakanliginda ¢alisan her
psikolojik danisman potansiyel olarak ergenlerle calisma olasilig1 tasimaktadir. Katilimcilar dért grup
halinde programa katilmislardir. Tablo 1’de dort gruptaki tiim katilimcilara ait demografik nitelikler

verilmigtir.

Tablo 1. Arastirmaya katilan psikolojik damismanlarin demografik nitelikleri

Degisken f %
Cinsiyet

Kadin 48 59,26
Erkek 33 40,74
Calismakta olduklar1 6grenim kademesi

Anaokulu 1 1,23
Tlkokul 16 19,75
Ortaokul 19 23,46
Lise 37 45,68
Rehberlik aragtirma merkezi 8 9,88
Toplam 81 100

Tablo 1'de goriildiigii gibi arastirmaya katilan psikolojik danismanlarin yaklasik olarak
%59'unu  kadinlar olusturmaktadir ve %46’s1 liselerde c¢alismaktadir. Katilimeilarin mesleki

deneyimleri 1 yil ile 26 y1l arasinda degismekte olup ortalama 11,41 y1l mesleki deneyime sahiptirler.

Veri Toplama Araglan

Bu arastirmada veri toplama araci olarak okul psikolojik danismanlarinin riskli davranislarla

bas etmesine iligkin bilgi diizeylerini belirlemek amaciyla arastirmacilar tarafindan hazirlanmis olan
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Okulumda Risk Yok Projesi Degerlendirme Anketi (ORYPDA) ve beceri diizeylerini 6l¢gmek amaciyla

hazirlanan senaryo kullanilmistir.

Okulumda risk yok projesi degerlendirme anketi (ORYPDA): ORYPDA, arastirma kapsaminda ele
almmmuis olan sigara kullanimi, alkol kullanimi, madde kullanimi, antisosyal davramislar ve riskli cinsel
davranis gruplarmi kapsayan ve katilimcilarin riskli davraruslara iliskin bilgi diizeylerini 6l¢mek
amaciyla arastirmacilar tarafindan hazirlanmistir. Anket ‘Anti-sosyal davramglarin altinda yatan risk
faktorlerini fark edebilme’, ‘Riskli davramslarla karsilasti§inda basvurabilecek yasal yollar: bilme’, ‘Madde
kullanmanmin altinda yatan koruyucu faktorleri fark edebilme’ gibi toplam 20 maddeden olusmaktadir.
ORYPDA’'nin maddelerin derecelendirmesi 1iiglii Likert (l=yetersizim, 2=kismen yeterliyim,
3=yeterliyim) tipi olarak tasarlanmistir. ORYPDA'nin gelistirilmesinde Problem Davrams Kurami
temel alinmistir. Maddelerinin yazilmasinda psikolojik danisma ve rehberlik, 6l¢me ve degerlendirme
ve egitim programi ve ogretim alan uzmanlarindan bir grup olusturulmus ve testin icerecegi konular
birlikte belirlenmistir. Daha sonra bu uzmanlardan elde edilen oneriler ile programin hedef
davraniglari ve alanyazin taramasmdan elde edilen bilgiler dikkate alinarak anket maddeleri
yazilmistir. Maddeler yazildiktan sonra, kapsam gecerliginin ve goriiniis gegerliginin belirlenmesi
amact ile psikolojik danismanlar, olgme ve degerlendirme ile egitim programi ve Ogretimi
uzmanlarindan olusan bes kisilik bir ekipten beyin firtinas: yoluyla uzman goriisii alinmigtir. Uzman
goriisii gercevesinde ORYPDA’ye son sekli verilmis ve anket uygulamaya hazir hale getirilmistir.
ORYPDA’nin 6n test uygulamasindan elde edilen veriler ile Cronbach Alpha katsayis1 hesaplanmis ve

.90 olarak bulunmustur.

Riskli davranis vak’a 6rnegine iliskin senaryo: Probleme dayali 6grenme yaklasimina gore psikolojik
danismanlarin okullarinda karsilasabilecekleri riskli davranislara iliskin bir vaka Ornegi alinarak
arastirmacilar tarafindan senaryo yazilmistir. Senaryolarda Albion ve Gibson'un (1998) da belirttigi

gibi gercek ortami iceren baglamda, 6grenme hedeflerine ve igerige uygunluk dikkate alinmistir.

PDO’de senaryo oOrneginde yapilandirilmamis problem verilir ve problem tartisma yapilmast
amactyla agik uglu olarak ele almir. Katilimcilarin bilgi deneyimlerinden yararlanmalarina, arastirma
yapma ve ist diizey diisiinme becerilerini kullanmalarina firsat vermesi amaciyla senaryolarin
sonunda agik uglu sorular yer alir (Albion ve Gibson, 1998). Bu ¢alismada da senaryonun sonunda
katilimcilara vakadaki risk faktorleri, koruyucu faktorler ve yapilabilecek konsiiltasyon hizmetleri
olmak tizere {i¢ soru sorulmustur. Her soru igin arastirmacilar tarafindan belirlenmis Olgitler
kullanilarak katilimcilarin verdigi cevaplar puanlanip nicel hale getirilmistir. Katilimcilarin cevaplari
nicel hale getirilirken, Probleme dayal o6grenmeye gore oOncelikle senaryolarin, problemlerin
¢oziilebilirligine ve Ogrenilen nitelige gore riskli davraniglar ile ilgili anahtar kavramlara uygun
sekilde hazirlanmasina dikkat edilmis ve igerik analizine uygun bir sekilde aragtirmacilar tarafindan

veri analizi ncesinde kod anahtar1 olusturulmustur. Igerik analizinde veriler tiimevarimci arastirma
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deseni ile incelenmistir. Bu yaklagimin temel varsayimi bilginin arastirmaci tarafindan oriilerek
yapilandirilmasidir (Miles ve Huberman. 1984). Ortak kod listesi olusturulduktan sonra iki
arastirmaci birlikte kagitlara kodlar1 notlar alarak kodlamis ve bdylece kodlama islemi
tamamlanmistir. Kodlar arastirmacilar tarafindan beyin firtinasi yolu ile olusturuldugundan dolay1
arastirmacilar arasinda gii¢ miicadelesi gibi durumlar olmamustir. Bir baska ifade ile nitel ¢calismalarda
farkli akademik diizeylerde olan arastirmacilarin kisileraras: gii¢ agisindan diger ekip tiyelerini
etkileyebilecegi varsayilarak gii¢ miicadelesini engellemeye yonelik énlemler alinmasi 6nerilmektedir.
Bu calismada kodlamalar1 yapan iki arastirmaci da akademik olarak es diizeyde bulunmaktadir ve
ekip {liyelerinin potansiyel etkilerini azaltmak amaciyla ekip toplantilarinda ilk kimin konustugunun

siras1 kontrol edilmistir (Hill ve digerleri, 2005).
islem Yolu

Aragtirmacilar tarafindan ilgili alanyazin ve kuramsal agiklamalar esas alinarak okul
psikolojik danismanlarina yonelik olarak hazirlanan egitim programinin uzman goriisiine
sunulduktan sonra son hali verilmistir. Buna es zamanl olarak on test ve son test olarak kullanilmak
iizere anket formu ve senaryo hazirlanmis ve uzman goriisleri dogrultusunda son halleri verilmistir.
Ayrica bu siirecte projenin internet sayfasinin hazirliklar1 da tamamlanmis ve internet sayfas1 yayina
girmistir. Egitime son hali verildikten sonra egitimde kullanilan ve katilimcilara dagitilan materyaller
(kitapgik) hazirlanmistir. Bununla birlikte projeyi ve egitimi anlatict brosiirler, Kirsehir Rehberlik
Arastirma Merkezi tarafindan tiim okullarda calisan psikolojik danismanlara dagitilmistir. Ayrica
internet sayfasma projeyi tanitict brosiirler eklenerek egitimin herkese duyurulmasi
gerceklestirilmistir. Egitime katilmaya goniillii olan psikolojik danismanlardan gerekli bilgiler alinmis,
onam formlar1 imzalatilmig ve egitimin tarih ve yeri ilgili psikolojik damismanlara duyurulmustur.
Gontillii olan tiim psikolojik danismanlara egitimin ilk giiniinde 6n test uygulanmistir. Katilimcilar
rastgele olarak dort gruba ayrilmis ve toplam 30 saat ve 24 oturumdan olusan egitim programi bes
giinde uygulanmustir. Birinci grupta 22, ikinci grupta 19, {i¢lincii grupta 20 ve dordiincii grupta 19 kisi
bulunmaktadir. Egitim programi dort grup icin toplamda alt1 egitimci tarafindan gerceklestirilmistir.
Egitimcilerin ikisi egitimde program gelistirme ve uygulama alaninda en az yiiksek lisans derecesine
sahiptir ve probleme dayali 6grenme kurami konusunda caligmalar1 vardir. Egitimcilerin dérdii ise
psikolojik danisma ve rehberlik alaninda en az yiiksek lisans derecesine sahip olup riskli davranislar
ve ekolojik sistem yaklasimi konusunda gesitli calismalar yapmiglardir. Program dort farkli gruba iki
hafta igerisinde verildigi i¢in ayni anda iki gruba egitim verilmistir. Dolayisiyla her bir modiil sirasiyla

farkli egitimciler tarafindan esgiidiimlii bir sekilde sunulmustur.
Okulumda Risk Yok Projesi Egitim Ierigi

Okulumda Risk Yok Projesi Egitimi hazirlanirken probleme dayali 6grenme ve ¢dziim odakl

kisa damisma yaklasimindan yararlanilmistir. Probleme Dayali (")grenme (PDO), Ogrenilenleri
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sorgulama, problem ¢6zme ve Ogrenmeyi Ogrenmeye tesvik eden, giinliikk yasam problemlerini
kullanarak ogrenilen bilgi ve becerileri mesleki yasama hazirlayan bir 6grenme yaklasimi olarak
tanimlanmaktadir. Aktif katiimin s6z konusu oldugu 6grenen merkezli bu yaklasimda temel nokta
gercek yasam problemleri {izerinde calismaktir (Arends, 1998). Bu calisma kapsaminda da PDO
yaklasimina gore hazirlanan oturumlar diiz anlatim, sunum, konferans gibi yontemlerle degil de
Ogreneni daha aktif kilacak, onlar1 gercek yasam problemleri ile yiiz yiize getirecek, katihmli bir
yaklagimla diizenlenmistir. Diger taraftan okullarda onleyici ¢alismalarda ¢6ziim odakli psikolojik
danisma yaklasimin kullanilmasi miidahalelerin etkililigi agisindan 6nem arz etmektedir. Son yillarda
uzun siireli psikolojik danisma yaklasimlarindan ziyade daha kisa siireli olmas: agisindan ¢oziim
odakli kisa terapiyi okuldaki psikolojik danisma uygulamalarinda kullanma egilimi artmaya
baslamistir (Rhodes, 2007). Bir¢ok disiplin altinda yer alan uygulayicilar ¢6ziim odakli kisa terapinin
danisanin giiclii yanlarina yaptigi vurgu, isbirlik¢i dogasi ve esnek yapisi 6zelliklerinden dolay1 bu
yaklasimi benimsemislerdir (Kim, 2007). C6ziim odakl psikolojik danisma yaklasimi, probleme dayali
dgrenme yaklagimi ile benzerlikleri agisindan tamamlar 6zelliktedir. Oncelikle temel yaklagim olarak
¢oziim odakli yaklasimda psikolojik danismanlar terapotik siiregte aktif olarak rol alabilir,
danisanlarina iginde bulunduklar1 duruma farkh agilardan bakmalarinm saglamak icin sorular sorabilir
ve danisanin hayatinda ¢oziimlerin nerede olduguna dair ipuglar: bulmak i¢in ¢6ziim odakli terapinin
tekniklerini kullanabilirler (Franklin ve Jordan, 1999). Coziim odakli kisa terapinin en Onemli
ozelliklerinden biri problemler yerine c¢oziimlere odaklanmalaridir. Degisimin yeni aktiviteler
sergilenmesi ve yeni deneyimlere katilimla gerceklesebilecegi vurgulanmistir (Newsome, 2004). Bir
baska ifade ile terapotik oturumlarda, ge¢mis deneyimler {izerinde odaklanilmasindansa yeni
beceriler gelistirme ve uygulama iizerine odaklanilir. Temel yaklasim agisindan bu ozelligiyle
problem ¢6zme ve Ogrenmeyi Ogrenmeye tesvik eden problem davramis kuramini destekler

niteliktedir.

Egitim programi hazirlanirken riskli davranislar ile ilgili alanyazin incelenmis ve oncelikle
katilimcilara kazandirilmasi beklenen kazamimlar belirlenmistir. Okulumda Risk Yok Proje Egitim
programinda genel olarak katilimcilara kazandirilmasi hedeflenen kazamimlar sunlardir: 1.)
Antisosyal davraniglarin, sigara ve alkol kullanimmin, madde bagimliliginin ve riskli cinsel
davranislarin altinda yatan risk faktorlerini tanimlayabilmeleri 2.) Antisosyal davranislarin, sigara ve
alkol kullaniminin, madde bagimliliginin ve riskli cinsel davraniglarin altinda yatan koruyucu
faktorleri tanimlayabilmeleri 3.) Antisosyal davranislar, sigara ve alkol kullanimi, madde bagimlilig1
ve riskli cinsel davraniglar sergileyen Ogrencilerle psikolojik damisma yaparken ¢6ziim odakl
terapinin yontemlerini ve tekniklerini kullanabilmeleri 4.) Antisosyal davramslar, sigara ve alkol
kullanimi, madde bagimlilig1 ve riskli cinsel davranislar sergileyen 6grencilerin aile, 6gretmen veya
idarecileri igin konsiiltasyon caligmalar1 planlayabilmeleri 5.) Antisosyal davranislar, sigara ve alkol

kullanimi, madde bagmmlilig1 ve riskli cinsel davranislar sergileme riski altinda bulunan 6grencilere
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ekolojik yaklasim temelli 6nleyici rehberlik programi hazirlayabilmeleri. Kazanimlar belirlendikten
sonra her arastirmaci kazanimlarla ilgili oturum plani hazirlamis ve hazirlanan oturum planlar1 tiim
aragtirmacilar tarafindan incelenmistir. Doniitler c¢ercevesinde oturumlara son halleri verilmistir.
Hazirlanan oturumlar arastirmacit grubundan bagimsiz bir uzman tarafindan degerlendirilmis ve
uzmanin doniitleri ¢ercevesinde Okulumda Risk Yok Egitim Programi uygulamaya hazir hale

getirilmistir.

Bu kazanimlarin kazanilmasi amaciyla ORYP kapsamindaki egitimin ilk giinii katilimcilara
“probleme dayali 6grenme, problem davranis kurami ve riskli davranislar” ile ilgili genel bilgiler;
sunum, beyin firtinas: ve soru-cevap yontemleri kullanilarak sunulmustur. Egitimin ikinci, tiglincii ve
dordiinci giinii ise anti-sosyal davramislar, sigara ve alkol kullanimi, madde bagimhiligi ve riskli
cinsel davraniglar ele alinmistir. Her oturum basinda ilgili riskli davranisin bulundugu ve probleme
dayali 6grenme kuramina uygun sekilde hazirlanmis senaryolar katilimcilara gesitli yontemlerle
(yazili olarak senaryoyu dagitma, senaryonun canlandirilmasi, senaryonun resmedilmesi vb.)
sunulmus ve senaryolar {izerinde Problem davranis kurami temelli olarak risk faktorleri, koruyucu
faktorler ve miidahale yontemleri tartisilmistir. Ornegin; antisosyal davranislarin ele alindig bir
oturumda senaryo katilimcilara sunulduktan sonra katilimcilardan dort grup olusturmalar1 ve her bir
gruptan senaryoda yer alan Oriintiiden hareketle bu Ogrencisinin ailesi, Ogretmenleri ya da
okulundaki idareciler igin konsiiltasyon ¢alismalar1 planlamalari istenmistir. Daha sonra her bir grup

hazirladiklar1 konsiiltasyon ¢alismalarini drama teknigi ile canlandirmiglardar.

Madde bagimliliginin ele alindig1 baska bir oturumda ise katilimcilara beyaz kagit ve boya
kalemleri dagitilmis ve kagidi ikiye bolmeleri istenmistir. Kagidin sol tarafina kendilerini ¢izmeleri ve
gizimler tamamlandiktan sonra onlara birilerinin resimdeki kendilerini incitecegi ve korunmak i¢in bir
duvar insa etmeleri gerektigi sOylenmistir. Ancak duvari insa ederken her bir tuglasinin onlarn
koruyacak bir kisi ya da durum olmas: gerektigi bilgisi verilmistir. Her katilimc1 kendilerini koruyan
duvari ailelerinden birileri, kendilerine olan giivenleri veya c¢ok sevdikleri bir arkadaslari ile
doldurduktan sonra ¢izimler {izerine konusulmustur. Bir Onceki oturumda okumus olduklar:
senaryodaki madde bagimlis1 6grenci hatirlatilarak kagidin sag tarafina da onun ¢izilmesi istenmis ve
onu koruyabilecek faktdrlerin neler oldugunun diisiiniilerek 6grencinin duvarmin da ¢izilmesi
saglanmistir. Katilimcilar ¢izimlerini bitirdikten sonra oOgrenciyi koruyan faktorler {izerine

konusulmustur.

Egitimin son giiniinde ise ekolojik yaklasim ve onleyici rehberlik hakkinda katilimcilara
bilgiler verilmistir. Boylelikle riskli davranislarla bas etmede problem davranis kuraminin ve ekolojik
yaklagimin 6nemi ve nasil kullamilacagi vurgulanmis; ne gibi Onleyici ¢alismalar yapilabilecegi
tartistlmis ve katilimcilardan oOnleyici rehberlik programi hazirlanmalar: istenerek egitim

sonlandirilmigtir.
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Verilerin Analizi

Veriler, SPSS 22.00 ile analiz edilmistir. Arastirmadan elde edilen veriler, gruplardaki
katilimcr sayist 30’dan az oldugu igin ve grup normal dagilim gostermedigi i¢in parametrik olmayan
teknikler ile analiz edilmistir (Tabachnick ve Fidell, 2007). Okulumda Risk Yok Proje Egitimi'nin okul
psikolojik danismanlarinin 6grencilerinde karsilasabilecekleri riskli davranislarla bas etmesine iliskin
bilgileri ve becerileri iizerindeki etkisini test etmek amaciyla Wilcoxon Isaretli Siralar Testi (WIST)
analiz yonteminden faydalanilmistir. WIST analiz sonuglar1 verilirken analizin dogasi ve yorumu
geregi sira ortalamalarinin verilmesine karar verilmistir (Rosner, Glynn, ve Lee, 2006). Arastirmada

hata pay1 en fazla .05 olarak kabul edilmistir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Bulgular

Arastirmada katihimecilara Okulumda Risk Yok Proje egitimi uygulanmistir. Uygulama
sonucunda programun okul psikolojik damismanlarmin riskli davraruslarla bas etmesinde bilgi ve
becerilerini arttirmada etkili olup olmadigini saptamak amaciyla WIST yapilmistir. Analiz sonuglarina

iliskin bulgular tablolar haline sunulmustur.

Okulumda Risk Yok Proje Egitiminin Katilimcilarin Bilgisine Etkisine Yonelik Bulgular
Tablo 2’de egitimde yer alan birinci grup okul psikolojik danismanlariin Okulumda Risk Yok
Projesi Degerlendirme Anketi (ORYPDA) 6n test-son test puanlarinin WIST sonuglar: verilmistir.

Tablo 2. Okulumda Risk Yok Proje Egitimi'ne katilan birinci grup okul psikolojik damismanlarimin ORYPDA
ontest ve sontest puanlarmin WIST sonuclar:

Sontest-Ontest N Sira Sira Toplami z p
Ortalamasi

Negatif Sira 0 ,00 ,00

Pozitif Sira 22 11,50 253,00

Esit 0

Toplam 22 -4,112 ,000

*Negatif siralar temeline dayal:

Tablo 2’ye bakildiginda Okulumda Risk Yok Proje Egitimine katilan birinci grup okul
psikolojik danigsmanlarinin ORYPDA &n test-son test puanlari arasinda anlamli bir fark bulunup
bulunmadigini test etmek icin yapilan WIST sonucunda siralamalar ortalamalar: arasindaki fark
istatistiksel olarak manidardir (z= -4,11, p<.001). Non-parametrik testlerden olan WIST i¢in etki degeri
hesaplamalarinda z degerinden yola ¢ikarak r etki degeri hesaplanmasi 6nerilmektedir (Cohen, 1988).

z degeri igin etki biiyiikliigii » = z / VN formiiliiyle bulunur. r degeri icin .5 yiiksek etki, .3 orta etki ve
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.1 ise diisiik etki biiyiikliikleri olarak ifade edilmektedir (Coolican, 2009). Bu durumda r etki degeri
(r=.876, 1.5) yiiksek etki biiyiikliigiindedir. Bir bagka deyisle, diizenlenen Okulumda Risk Yok Proje
Egitimi'nin egitime katilan okul psikolojik danismanlarinin 6grencilerinde karsilasabilecekleri riskli

davranislarla bas etmesine iligkin bilgilerini arttirmada bir etkisinin yiiksek oldugu soylenebilir.

Tablo 3’de egitimde yer alan ikinci grup okul psikolojik danismanlarmin Okulumda Risk Yok

Projesi Degerlendirme Anketi (ORYPDA) 6n test-son test puanlarinin WIST sonuglar: verilmistir.

Tablo 3. Okulumda Risk Yok Proje EZitimi’ne katilan ikinci grup okul psikolojik danigmanlarinin ORYPDA
ontest ve sontest puanlarimin WIST sonuglar

Sontest-Ontest N Sira Sira Toplami z P
Ortalamasi

Negatif Sira 0 ,00 ,00

Pozitif Sira 19 10,00 190,00

Esit 0

Toplam 19 -3,828 ,000

*Negatif siralar temeline dayal

Tablo 3’e bakildiginda Okulumda Risk Yok Proje Egitimine katilan ikinci grup okul psikolojik
danismanlarinin ORYPDA 06n test-son test puanlari arasinda anlaml bir fark bulunup bulunmadiginm
test etmek igin yapilan WIST sonucunda siralamalar ortalamalari arasindaki fark istatistiksel olarak
manidardir (z = -3,82, p <,001). Bu durumda r etki degeri (r=.876, r.5) yiiksek etki biiytikliigiindedir.
Bir bagka deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime katilan okul psikolojik
danismanlarinin, 6grencilerinde karsilasabilecekleri riskli davranislarla bas etmesine iliskin bilgilerini

arttirmada etkisinin yiiksek oldugu soylenebilir.

Tablo 4’de egitimde yer alan iigiincii grup okul psikolojik danigmanlarinin Okulumda Risk

Yok Projesi Degerlendirme Anketi (ORYPDA) 6n test-son test puanlarinin WIST sonuglari verilmistir.

Tablo 4. Okulumda Risk Yok Proje Egitimi’ne katilan iiciincii grup okul psikolojik damsmanlarimin ORYPDA
ontest ve sontest puanlarimin WIST sonuclar:

Sontest-Ontest N Sira Sira Toplami z P
Ortalamasi

Negatif Sira 0 ,00 ,00

Pozitif Sira 20 10,50 210,00

Esit 0

Toplam 20 -3,924 ,000

*Negatif siralar temeline dayal:

Tablo 4’e bakildiginda Okulumda Risk Yok Proje Egitimine katilan {iglincii grup okul
psikolojik danigsmanlarinin ORYPDA 0n test-son test puanlari arasinda anlamli bir fark bulunup
bulunmadigini test etmek igin yapilan WIST sonucunda siralamalar ortalamalari arasindaki fark
istatistiksel olarak manidardir (z= -3,92, p<,001). Bu durumda r etki degeri (r=,877, »,5) yiiksek etki
biiytikliiglindedir. Bir bagka deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime
katilan okul psikolojik danismanlarinin, dgrencilerinde karsilasabilecekleri riskli davranislarla bas

etmesine iligkin bilgilerini arttirmada etkisinin yiiksek oldugu soylenebilir.
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Tablo 5'de egitimde yer alan dordiincii grup okul psikolojik danismanlarmin Okulumda Risk

Yok Projesi Degerlendirme Anketi (ORYPDA) 6n test-son test puanlarinin WIST sonuglar1 verilmistir.

Tablo 5. Okulumda Risk Yok Proje Egitimi'ne katilan dordiincii grup okul psikolojik damismanlarinin
ORYPDA éntest ve sontest puanlarinin WIST sonuglar

Sontest-Ontest N Sira Sira Toplami z p
Ortalamasi

Negatif Sira 2 1,50 3,00

Pozitif Sira 17 11,00 187,00

Esit 0

Toplam 19 -3,707 ,000

*Negatif siralar temeline dayali

Tablo 5’e bakildiginda Okulumda Risk Yok Proje Egitimine katilan doérdiincii grup okul
psikolojik danismanlarinin ORYPDA o6n test-son test puanlari arasinda anlamh bir fark bulunup
bulunmadigini test etmek igin yapilan WIST sonucunda siralamalar ortalamalar: arasindaki fark
istatistiksel olarak manidardir (z= -3,70, p<,000). Bu durumda r etki degeri (r=,849, r,5) yiiksek etki
biiytikliigtindedir. Bir baska deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime
katilan okul psikolojik danismanlarinin, 6grencilerinde karsilasabilecekleri riskli davranislarla bas

etmesine iligkin bilgilerini arttirmada etkisinin yiiksek oldugu sdylenebilir.

Tablo 6’de egitimde yer alan tiim okul psikolojik danismanlarinin Okulumda Risk Yok Projesi

Degerlendirme Anketi (ORYPDA) 6n test-son test puanlarinin WIST sonuglar: verilmistir.

Tablo 6. Okulumda Risk Yok Proje Egitimi'ne katilan tiim okul psikolojik damismanlarinin ORYPDA ontest ve
sontest puanlarimim WIST sonuglar:

Sontest-Ontest N Sira Sira Toplami z p
Ortalamasi

Negatif Sira 2 1,50 3

Pozitif Sira 78 41,50 3237,00

Esit 0

Toplam 80 -7,758 ,000

*Negatif siralar temeline dayali

Tablo 6’ya bakildiginda Okulumda Risk Yok Proje Egitimine katilan tiim okul psikolojik
danismanlarinin ORYPDA 06n test-son test puanlar1 arasinda anlamli bir fark bulunup bulunmadiginm
test etmek i¢in yapilan WIST sonucunda siralamalar ortalamalari arasindaki fark istatistiksel olarak
manidardir (z= -7,75, p<,001). Bu durumda r etki degeri (r=,866, r>,5) ytiksek etki biiyiikliigiindedir. Bir
bagka deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime katilan okul psikolojik
danismanlarinin, 6grencilerinde karsilasabilecekleri riskli davranislarla bas etmesine iliskin bilgilerini

arttirmada etkisinin yiiksek oldugu sdylenebilir.
Okulumda Risk Yok Proje Egitiminin Katilimcilarin Becerisine Etkisine Yonelik Bulgular

Tablo 7’de egitimde yer alan birinci grup okul psikolojik danismanlarinin 6n senaryo ve son

senaryo puanlarinin WIST sonuglar1 verilmistir.
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Tablo 7. Okulumda Risk Yok Proje Egitimi'ne katilan birinci grup okul psikolojik damismanlarimin on senaryo
ve son senaryo puanlarimn WIST sonuclar

Sontest-Ontest N Sira Sira Toplami z P
Ortalamasi

Negatif Sira 2 15,50 31

Pozitif Sira 19 10,53 200,00

Esit 1

Toplam 22 -2,943 ,003

*Negatif siralar temeline dayal

Tablo 7’ye bakildiginda Okulumda Risk Yok Proje Egitimine katilan birinci grup okul
psikolojik danismanlarinin 6n senaryo ve son senaryo puanlari arasinda anlaml bir fark bulunup
bulunmadigini test etmek i¢in yapilan WIST sonucunda siralamalar ortalamalari arasindaki fark
istatistiksel olarak manidardir (z= -2,94, p<,005). Bu durumda r etki degeri (r=,626, r,5) yiiksek etki
biiyiikliiglindedir. Bir bagka deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime
katilan okul psikolojik damigsmanlarinin, 6grencilerinde karsilasabilecekleri riskli davranislarla bas

etmesine iliskin becerilerini arttirmada etkisinin ytiiksek oldugu soylenebilir.

Tablo 8'de egitimde yer alan ikinci grup okul psikolojik danismanlarinin On Senaryo ve Son

Senaryo Puanlarimin WIST sonuglar: verilmistir.

Tablo 8. Okulumda Risk Yok Proje Egitimi'ne katilan ikinci grup okul psikolojik danismanlarinin 6n senaryo ve
son senaryo puanlarimin WIST sonuclar:

Sontest-Ontest N Sira Sira Toplami z p
Ortalamasi

Negatif Sira 1 5,00 5,00

Pozitif Sira 18 10,28 185,00

Esit 0

Toplam 19 -3,628 ,000

*Negatif siralar temeline dayal

Tablo 8’e bakildiginda Okulumda Risk Yok Proje Egitimine katilan ikinci grup okul psikolojik
danismanlarinin  6n senaryo ve son senaryo puanlari arasinda anlamli bir fark bulunup
bulunmadigini test etmek igin yapilan WIST sonucunda siralamalar ortalamalari arasindaki fark
istatistiksel olarak manidardir (z= -3,62, p<,001). Bu durumda r etki degeri (r=.830, .5) yiiksek etki
biiyiikliiglindedir. Bir baska deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime
katilan okul psikolojik danismanlarinin, 6grencilerinde karsilasabilecekleri riskli davranislarla bas

etmesine iliskin becerilerini arttirmada etkisinin yiiksek oldugu soylenebilir.

Tablo 9'da egitimde yer alan tigiincii grup okul psikolojik danismanlarinin 6n senaryo ve son

senaryo puanlarinin WIST sonuglar: verilmistir.

Tablo 9. Okulumda Risk Yok Proje Egitimi’ne katilan iiciincii grup okul psikolojik damismanlarimin 6n senaryo
ve son senaryo puanlarmmin WIST sonuclar

Sontest-Ontest N Sira Sira Toplami z P
Ortalamasi

Negatif Sira 2 2,50 5,00
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Pozitif Sira 18 11,39 205,00
Esit 0
Toplam 20 -3,753 ,000

*Negatif siralar temeline dayal

Tablo 9’a bakildiginda Okulumda Risk Yok Proje Egitimine katilan {iclincii grup okul
psikolojik danismanlarinin 6n senaryo ve son senaryo puanlari arasinda anlamli bir fark bulunup
bulunmadigini test etmek i¢in yapilan WIST sonucunda siralamalar ortalamalar1 arasindaki fark
istatistiksel olarak manidardir (z= -3,75, p<,001). Bu durumda r etki degeri (=838, r,5) yiiksek etki
biiyiikliiglindedir. Bir bagka deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime
katilan okul psikolojik damigsmanlarinin, 6grencilerinde karsilasabilecekleri riskli davramslarla bas

etmesine iliskin becerilerini arttirmada etkisinin yiiksek oldugu soylenebilir.

Tablo 10’da egitimde yer alan ddrdiincii grup okul psikolojik danismanlarinin 6n senaryo ve

son senaryo puanlarmin WIST sonuglar1 verilmistir.

Tablo 10. Okulumda Risk Yok Proje Egitimi’'ne katilan dordiincii grup okul psikolojik danmigmanlarinin on
senaryo ve son senaryo puanlarmm WIST sonuglar:

Sontest-Ontest N Sira Sira Toplami z p
Ortalamasi

Negatif Sira 1 4,00 4,00

Pozitif Sira 18 10,33 186,00

Esit 0

Toplam 19 -3,672 ,000

*Negatif siralar temeline dayal

Tablo 10’a bakildiginda Okulumda Risk Yok Proje Egitimine katilan doérdiincii grup okul
psikolojik danismanlarinin 6n senaryo ve son senaryo puanlarinin arasinda anlaml bir fark bulunup
bulunmadigini test etmek igin yapilan WIST sonucunda siralamalar ortalamalar: arasindaki fark
istatistiksel olarak manidardir (z= -3,67, p<,000). Bu durumda r etki degeri (r=.841, r,5) yiiksek etki
biiyiikliiglindedir. Bir bagka deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime
katilan okul psikolojik danismanlarinin, dgrencilerinde karsilasabilecekleri riskli davranislarla bas

etmesine iliskin becerilerini arttirmada etkisinin yiiksek oldugu soylenebilir.

Tablo 11’da egitimde yer alan tiim okul psikolojik danismanlarinin 6n senaryo ve son senaryo

puanlarmin WIST sonuglar: verilmistir.

Tablo 11. Okulumda Risk Yok Proje Egitimi’ne katilan tiim okul psikolojik danismanlarinin én senaryo ve son
senaryo puanlarimin WIST sonuclar

Sontest-Ontest N Sira Sira Toplami z P
Ortalamasi
Negatif Sira 6 30,25 181,5
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Pozitif Sira 73 40,80 2978,5
Esit 1
Toplam 80 -6,847 ,000

*Negatif siralar temeline dayal

Tablo 11’e bakildiginda Okulumda Risk Yok Proje Egitimine katilan tiim okul psikolojik
danismanlarinin  6n senaryo ve son senaryo puanlari arasinda anlamli bir fark bulunup
bulunmadigini test etmek igin yapilan WIST sonucunda siralamalar ortalamalar: arasindaki fark
istatistiksel olarak manidardir (z= -6,85, p<.001). Bu durumda r etki degeri (=766, r.5) yiiksek etki
biiytikliigtindedir. Bir baska deyisle, diizenlenen Okulumda Risk Yok Proje Egitimi'nin, egitime
katilan okul psikolojik danismanlarinin, dgrencilerinde karsilasabilecekleri riskli davranislarla bas

etmesine iliskin becerilerini arttirmada etkisinin yiiksek oldugu soylenebilir.
Tartisma

Bu calismada Probleme Dayali Ogrenme yaklagimina dayali olarak hazirlanmig Okulumda
Risk Yok Egitim Programinin okul psikolojik danismanlarmin; riskli davranislarin onlenmesi ve
bunlara miidahale edilmesindeki bilgi ve becerilerine odaklanilmistir. Okulumda Risk Yok Proje
Egitiminin katilimcilarin bilgisine olan etkisine yonelik bulgular incelendiginde, egitime katilan okul
psikolojik danismanlarinin 6grencilerinde karsilasabilecekleri riskli davranislarla bas etmesine iliskin
bilgilerini arttirmada etkisinin oldugu goriilmiistiir. Temel onleyici hizmetlerin amaci, 6grencilerin
problemleriyle basa c¢ikma becerilerini gelistirerek, problem davranislarla ilgili risk faktorleri
konusunda &grencileri bilgilendirmektir (King, 2001). Alanyazin incelendiginde okullarda riskli
davranislar1 6nleme programlarinin ergenlerin yani sira ergenlerle ¢alisan profesyonellerle (okul
psikolojik danismani, brans 6gretmeni) yonelik oldugu da goriilmektedir. Ergenlere yonelik 6nleme
programlarinin beceri kazandirma odakli (Brody, Chen, Beach, Philibert ve Kogan, 2009; Diken,
Cavkaytar, Batu, Bozkurt ve Kurtilmaz, 2011; Demirhan, 2012; Hiemstra ve digerleri, 2009; Yavuzer ve
Ure, 2010;) olmasinin yaru sira bilgi vermeye yonelik de (Jemmott, Jemmott ve Fong, 1992; Ogel,
Taner, Yilmazgetin Eke ve Erol, 2004; Zeren, 2006) oldugu goriilmektedir. S6z konusu ¢alismalarin
ergenler (Brody ve digerleri, 2009; Demirhan, 2012; Hiemstra ve digerleri, 2009; Jemmott, Jemmott ve
Fong, 1992; Yavuzer ve Ure, 2010; Zeren, 2006), ogretmenler ve psikolojik danismanlar (C")gel ve
digerleri, 2004) ve aileler (Brody ve digerleri, 2009; Demirhan, 2012; Hiemstra ve digerleri, 2009; C)gel
ve digerleri, 2004) tizerinde etkililigi ortaya konulmustur. Riski davranislarin 6nlenmesinde ergenlerle
calisan profesyonellere ydnelik yapilan ¢alismalardan Ogel ve digerleri (2004) tarafindan arasgtirmada
Istanbul’da ¢alisan 508 rehber &gretmen, 2599 siuf/brang 6gretmeni ve 284 ebeveyne bilgilendirici
seminerler uygulanmis, seminer oncesi ve sonrasi katilimcilarin bilgi diizeyleri 6l¢lilmiis ve seminer
sonrasi bilgi diizeylerinde bir artis oldugu belirlenmistir. Benzer sekilde Lochman ve digerleri (2009)

tarafindan yapilan calismada 32 okul psikolojik danismanina “Okulda Siddeti Onleme ve Miidahale”
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konulu bir egitim diizenlenmis, egitim oncesi ve sonrasinda katiimcilarin siddeti 6nleme konusunda
bilgi diizeylerinde artis oldugu bulunmustur. Yapilan izleme calismalarinda ise okul yonetiminin
etkili olmadig1 okullarda ¢alisan ve orgiitsel degisime acik olmayan psikolojik danismanlarin siddeti

onleme konusunda ¢ocuklarla ve aileleriyle daha az etkilesimde bulunduklar1 belirlenmistir.

Alanyazinda ergenlerde riskli davranislarin 6nlenmesinde okul psikolojik danismanlarinin
yani sira dogrudan ergenlere yonelik dnleme programlarin daha ¢ok sayida oldugu goriilmektedir.
Brody ve digerleri (2009) tarafindan yapilan c¢alismada 11 yasinda on-ergenlik déneminde olan
Ogrencilerin riskli davranislarin madde ve alkol kullanim1 ve cinsel davranis boyutlarina olan genetik
yatkinligin onleme programiyla azaltilip azaltilmayacagi incelenmistir. Buna gore riskli davranis
gostermeye genetik yatkinlig1 olan ergenleri ve ailelerini programa dahil edilmistir. Deney ve kontrol
olmak tizere iki grup bulunan bu ¢alismada deney grubuna 7 hafta boyunca program uygulanmistir.
Ergenler ve aileleri ayr1 ayr1 programa dahil olmus ancak her oturum bitiminde bir saat boyunca
beraber vakit gegirmislerdir. On test ve son testin yaru sira iki yil sonra grencilere izleme caligmast
yapilmustir. Bulgular, 6nleme programina dahil olan ergenlerin, kontrol grubuna olan ergenlere oranla
daha az riskli davrams gosterdigini ortaya koymustur. (Demirhan, 2012) tarafindan riskli
davraniglarin 6nlenmesine yonelik yapilan bir bagka calismada ise Yalova ilinde olan Roman
¢ocuklarina yonelik 6nleme programi gelistirilmistir. Program kapsaminda c¢ocuklarin futbol magi,
konsere gitme, miize gezisi gibi sosyal etkinliklerin yamni sira degerler egitimi ve cesitli psikodrama
teknikleri yoluyla da kendilerini gelistirmeleri hedeflenmistir. Cocuklarin yani sira ailelerine de
madde kullanimi, su¢ ve siddet konularinda bilgilendirici seminerler verilmistir. Alt1 aylik sonra
yapilan izleme c¢alismalarinda c¢ocuklarin akademik basarilarinin arttigr goriilmiistiir. Bu
arastirmalarin yani sira yapilan meta-analiz ¢alismalarinda (Kirby ve digerleri, 1994; Tobler ve
Stratton, 1997) sonuclar1 katilmcilarin  aktif oldugu programlarin daha etkili oldugu
vurgulanmaktadir. Bu gercevede &grencilere hizmet veren okul psikolojik damismanlarmin riskli

davranislarin 6nlenmesine iliskin donanim kazanmalarinin énemli oldugu diistiniilmektedir.

Arastirmalar psikolojik danismanlarin ya da 6gretmenlerin riskli davranislara iliskin eksik ve
yanlig bilgileri olabilecegini gostermektedir (Kandakai ve King, 2002; Palab1yik, 2009; Uz Bas ve Siyez,
2005). Riskli davranislar ile ilgili bilgi almay1 iceren 6nleme programlarinin farkh gruplarla ¢alisan
bireylerin riskli davranislari ile bas etmelerini artirmada etkilidir (Chapman ve digerleri, 2013; Katz ve
digerleri, 2013). Okulumda Risk Yok Proje Egitimine katilan okul psikolojik danismanlarinin egitim
sonrasinda olusan bilgi diizeyindeki degisim bu galismalar1 destekler niteliktedir. Diger taraftan PDO
temelinde hazirlanan bu program gercek yasam problemleri {izerinde yagantisal olarak
yapilandirilmistir. Okul psikolojik damismanlarmin aktif ve interaktif bir sekilde yer almalarinin

programin bilgi diizeyini artirmada etkili oldugu sonucuna ulagilabilmektedir.
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Okulumda Risk Yok Proje Egitiminin katilimcilarin becerisine olan etkisine yonelik bulgular
incelendiginde yapilan WIST sonucunda siralamalarin ortalamalar: arasindaki fark istatistiksel olarak
anlamli bulunmustur. Bir diger ifadeyle -bilgi diizeyinde oldugu gibi- Okulumda Risk Yok Proje
Egitimi'nin, egitime katilan okul psikolojik danmismanlarinin 6grencilerinde karsilasabilecekleri riskli
davranislarla bas etmesine iliskin becerilerini arttirmada etkisinin oldugu goriilmiistiir. Bu arastirma
bulgusu benzer aragtirmalarin sonuglari ile de paralellik gostermektedir. Ornegin, Pattie (2000)
tarafindan yapilan c¢alismanin sonuglar1 ile Hong Kong Egitim Enstitiisii tarafindan verilen bir
egitimin aday 6gretmenlerin, kisisel ve sosyal egitim alaninda bilgi ve becerilerinin gelistirilmesinde
etkili oldugu goriilmektedir. Benzer sekilde Chapman, Buckley, Sheehan ve Shochet (2013) ve Katz ve
digerleri (2013) tarafindan yapilan meta-analiz ¢alismalarinin sonuglar1 da okul temelli onleme
programlarinin ergenlerin riskli davranislar ile bas etme becerilerinde etkili oldugunu gostermektedir.
Bu arastirma sonuglar1 da okul psikolojik danismanlarina verilen bu egitimin 6grencilerin riskli

davranislarini dnlemeye yonelik psikolojik danisman becerisini gelistirdigini destekler niteliktedir.

Arastirmada riskli davranmiglarin dnlenmesi i¢in okul psikolojik danismanlarina hazirlanan
Okulumda Risk Yok egitim programinda beceri kazandirilmasinda probleme dayali 6grenme
yaklasimimin yani sira ¢6ziim odakli kisa danisma yaklasimindan da yararlanilmistir. Yesilyaprak'a
(2009) gore uzun siireli terapi slirecleri yerine kisa siireli, ¢oziim odakli psikolojik danisma
yaklagimlarmin tercih edilmesi Psikolojik Danisma ve Rehberlik alaninda beklenen degisimlerden
biridir. Ozellikle yaygin olarak okullarda galisan psikolojik danismanlar, daha smirh bir zamanda
daha fazla kisiye hizmet sunmalar1 gerektiginden uzun stireli psikolojik danisma yaklasimlarindan
yararlanamamaktadirlar. Bu gercevede arastirma kapsaminda hazirlanan programin ¢dziim odakl
yaklasima dayalt olarak yapilandirilmas:i okul psikolojik danismanlarinin o6grencilerin riskli

davranislarina miidahale siirecinde 6nemli katkilar getirecegi diistintilmektedir.

Okulumda Risk Yok Proje Egitimi, temelini John Dewey’in (1916) “yaparak-yasayarak
ogrenme” ilkesinden alan ve “okul yasama hazirlik degil yasamin kendisi olmalidir” felsefesinden
hareketle Probleme Dayali Ogrenme yaklasimi cergevesinde hazirlanmistir. PDO 6grenenlere
ogrenilenleri degerlendirme, neden-sonug iliskisi kurma, tahmin etme ve tartisma yapma firsat1 verir
(Erdem 2006). Bu calismada PDO yaklasimi kullanilarak psikolojik danismanlara bu becerileri
kazandirmak hedeflenmistir. Probleme Dayali C)grenme, O0grenme yasantilarinin  kaliciliginin
saglanmas1 ve Ogrenilenlerin mesleki yasama aktarilmasinda kolaylik saglamayi amaglayan bir
yaklagimdir. Bu baglamda arastirmadan elde edilen veriler gostermektedir ki hazirlanan senaryolara
bagh olarak risk faktorleri, koruyucu faktorler ve miidahale yontemleri ile ilgili bilgi ve beceri
diizeyinde, yaparak ve yasayarak 6grenme temelli programlarin 6grenciler i¢in oldugu gibi psikolojik
danismanlar igin de etkili bicimde beceri kazandirdig1 soylenebilir. Probleme Dayali Ogrenme
yaklasimimnin fen bilimleri (Yaman ve Yalcin, 2005), matematik dersi (Uslu, 2006), cografya ogretimi

(Aksoy, 2004), fizik egitimi (Kartal Tasoglu, 2009), tip egitimi (Dicle, 2001) gibi bircok egitim-6gretim
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disiplin alaninda etkili bi¢cimde kullamildig1 goriilmektedir. Buna karsin psikolojik damisma ve
rehberlik alaninda gerceklestirilen egitimlerde probleme dayali 6grenme yaklasimini temel alan
onleyici programa alanyazinda rastlanmamistir. Bu nedenle gerceklestirilen bu egitimin Onleyici
calismalar kapsaminda en iyi bigimde yetistirilmesi gerektigi diisiiniilen hem okul psikolojik
danigsmanlari ve 6gretmenlere hem de 6grencilere yonelik bundan sonra hazirlanacak programlar icin
gerceklestirilen egitimin yol gosterici olacag: diisiiniilmektedir. Diger taraftan Okulumda Risk Yok
Proje Egitimi'nden elde edilen arastirma bulgularinin 6grencilere yonelik hazirlanacak onleyici ve

iyilestirici programlara rehberlik edecegi diisiiniilmektedir.
Sonuglar

Okulumda Risk Yok Proje Egitimi'nin, egitime katilan okul psikolojik danismanlarinin
Ogrencilerinde karsilasabilecekleri riskli davranislarla bas etmesine iliskin bilgi ve becerilerini
arttirmada etkili oldugu goriilmiistiir. Bilgi diizeyindeki artisin, okul psikolojik danismanlarinin,
okullarindaki 6grencileri riskli davramislara yonlendiren faktorleri ve risk alanlarini belirlemede; riskli
davraniglarin agiklanmasinda problem davranis kuraminin ilkelerini kullanabilme, riskli davranislar:
tanima, agiklama ve koruyucu faktorleri fark edebilme konularinda gergeklestigi sdylenebilir. Beceri
diizeyindeki artisin ise okul psikolojik danismanlarina uygulanan senaryolar yoluyla danismanlarin,
risk faktorlerini belirleme, koruyucu faktorleri belirleme ve miidahale plani olusturma becerilerinde
gerceklestigi soylenebilir. Okulumda Risk Yok projesi egitim programinin Probleme Dayali Ogrenme
yaklasimi ile hazirlanmas: ve bu yaklasimin 6grenmelerdeki kaliciligr arttirmayi, 6grenilen bilgi ve
becerileri mesleki yasama aktarmada kolaylik saglamayr amaclamasmin, bu projedeki olumlu

sonuglar1 destekledigi diisiiniilmektedir.
Oneriler

Riskli davranislarin 6nlenmesine yonelik yapilan farkli egitim programlar: ile okul psikolojik
danismanlarinin mesleki yetkinlik, bilgi, beceri ve farkindalik diizeylerini arttirmas: saglanabilir. Bu
kapsamda farkli 6grenme yaklagimlar1 kullanilarak riskli davranislarla bas etmeye yonelik egitimler
diizenlenebilir. Bunun yan sira okul psikolojik damismanlari ile yiiriitiilen bu calismaya farkli smif
diizeyinde gorev yapan Ogretmenler, idareciler, veliler gibi diger paydaslar da eklenerek yeni bir

egitim programi diizenlenebilir.

Okul psikolojik danismanlarinin 6grencilerinde karsilasabilecekleri riskli davraruslarla bas
etmesine iliskin olumlu etkileri belirlenen bu egitim programi, hizmet ici egitim kapsamina almarak

farkl sehirlerdeki okul psikolojik danismanlariyla da gergeklestirilebilir.

Arastirmanin bazi siurliliklart bulunmaktadir. Okulumda Risk Yok Proje Egitimdeki
gruplarin farkli tekniklere gore degil benzer ve biitiinciil dizayn edildi§inden katihmcilarin bilgi ve
beceri diizeylerindeki artisin yasayarak 6grenmenin yani sira katilimcilarin bireysel 6zelliklerinden de

(6rn., mesleki yil1 ve deneyimi, daha &nce egitim alip almadig1 vb.) kaynaklanabilir. Bir diger sinirlilik
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ise calismada kontrol grubu olusturulmamustir. Yapilacak sonraki arastirmalarda kontrol grubu

olusturularak programin etkililiginin incelenmesi onerilmektedir.

Bu calisma kapsaminda programda edinilen bilgi ve becerilerin kalicilig1 izleme testleri ile
incelenmemistir. Bundan sonra yapilacak olan ¢alismalarda Okulumda Risk Yok Proje Egitimi'nin
etkililigi izleme calismalar1 ile de desteklenebilir. Ayrica egitim fakiiltelerindeki okul psikolojik

danisman adaylari ile benzer bir ¢alisma yiiriitiilerek, ¢calisma sonuglari karsilastirilabilir.
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Introduction

Risk behaviors are defined as behaviors which are against the legal and social norms, are not
ratified by dominant culture, are against authority, and are described as problems within the social
structure (Jessor and Jessor 1977). Donovan (1996) defined risk behavior as behaviors like violence,
aggression, risky sexual behavior, substance and alcohol use that may endanger adolescents in
biological and social terms. Sychareun, Thomsen and Faxelid (2011) stated that risk behavior like
smoking, alcohol, substance use and early and unprotected sexual relations may reach levels which
endanger the adolescent’s future; hence, they emphasized the importance of preventive studies that
may be completed in this period. When the studies about risk behaviors are examined, it appears that
studies completed with individuals during the adolescent and the pre-adolescent period are
dominant. Koci (2016) emphasized that the adolescent period brings many changes in the
psychological, social and cognitive areas as features of the developmental period; for this reason,
openness to risk behavior intensifies in this period. A phenomenon called "risky behavior syndrome"
is mentioned during the adolescent period. According to this identified syndrome, any risk behavior
during adolescence period can lead to other different risk behaviors; in other words, it can cause a
predisposition for taking risks (Jessor and Jessor, 1997). There is an emphasis on the adolescent period

in definitions and research about risky behaviors.

When research is investigated, it appears the adolescent period takes priority for prevalence of
risk behavior among individuals. For example, among adolescents significant increases were
determined for behavior like violence, aggression, and crime-related behavior (Clubb et. al., 2001;
Eaton, et al., 2006; Korkut, 2004; MEB, 2006; Quinn, Bell-Ellison, Loomis and Tucci, 2007; Tiirntiklii
and Yildiz, 2002; US Department of Health and Human Services, 2014), virtual bullying (Bauman,
Toomey, Jenny and Walker, 2013) and also smoking and alcohol use (Erdamar and Kurupinar, 2014;
Karakas, 2006; Kircan, 2006; Ruangkanchanasetr, Plitponkampim, Hetrakul and Konsakon, 2005;
Williams, Mundfrom, Dunn and Kronauge, 2006). Another study stated that in addition to an increase
in the prevalence of substance use among adolescents, substance abuse began at earlier ages and the
age of first use of substances fell (Yilmaz and Tiirkkahraman, 2014). Some studies (Eaton, Flisher and
Aaro, 2003; Pettifor, 2004; Pettifor, Measham, Rees and Padian, 2004) observed risky sexual behaviors
at around 20% level among young people. Similarly, significant increases were revealed in risky

sexual behavior among adolescents (Kiylioglu and Dénmez, 2017).

Risk behavior may be experienced in schools where adolescents spend the majority of their
time. Bulut (2008) stated that violence between students occurs in the school environment, rather than
in environments outside of school. Research conducted by Uz-Bas and Topgu-Kabasakal (2010)

revealed that elementary school students displayed significant levels of violent behavior. A study by
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Ergene et. al (2014) determined that risk behavior in the context of antisocial behavior, smoking,
alcohol use, nutritional habits, suicidal tendencies and school dropout was commonly observed
among high school students in Turkey in general. In summary, different studies investigating
different dimensions of risk behavior have frequently encountered risk behavior especially in the
adolescent period and in schools. As a result, determination of factors causing these types of behaviors
among adolescents of school age is very important for prevention and intervention against risk

behavior.

When the reasons that cause risk behaviors and approaches to prevention methods are
examined, the problem behavior theory (PBT) (Jessler and Jessor, 1977) attracts attention. This theory
addresses the behavior of adolescents that are described as social problems and contrary to social
norms and laws from a broad scope with a psychosocial perspective. Research has shown that this
approach, which explains risk behaviors such as substance abuse, antisocial behaviors and risky
sexual behaviors, can also explain risk behaviors in adolescents (Donovan and Jessor, 1985; Jessor,

1987; Zamboanga, Carlo and Raffaelli, 2004).

PBT investigates problem behaviors from a psychosocial perspective (Jessor, 1987). In other
words, Jessor (1997) emphasizes that risky behaviors should be evaluated based on demographic,
socio-psychological and environmental factors. According to this perspective, risk behaviors are
learned behaviors and individuals show functional behavior towards the gains that they receive, as
with all other learned behaviors. It can be argued that if risk behaviors are learned behaviors, such
behaviors are preventable. Depending on the psychosocial point of view, risk behaviors are described
in three systems according to PBT. Firstly, the personality system includes social opinions, personal
values, beliefs, and attitudes of the individual. The other system of perceived social environment
system involves the effects of family and peers on adolescents. Lastly, the behavior system includes
perceived conventional and risk behaviors (Donovan and Costa, 1994; Jessor, Donovan and Costa,
1994). These three systems show great similarity with the ecological system theory (EST) of
Bronfenbrenner (1979) as a construct. The EST is proposed as a system which centers on the individual

and the individual develops by interacting with their surrounding sub-systems.

The EST proposed by Bronfenbrenner (1979) deals with the effects of factors on the
development of the child and adolescent starting from parent-child interaction to more distant factors
such as culture. The approach is designed in the form of levels that outwardly extend into each other
but are independent of each other (Siyez, 2009). In short, both PDT and EST take the individual as the
center and mention other systems affecting the individual and affected by the individual.

Accordingly, social environment has an important place in the formation of the individual’s behavior.

Prevention of risk behavior by adolescents within the school system carries vital importance.

It is thought that dealing with prevention of risk behaviors within the scope of basic preventive
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services will provide more effective results. The aim of basic preventive services is to develop
students’ skills for coping with problems, to inform the students about risk factors related to
problematic behaviors and to prevent risk behaviors that may arise in the future by strengthening
their school and friendship bonds (King, 2001). When studies about preventing risk behaviors are
examined, there are a limited number of studies dealing with this type of behavior in an integrated
way in Turkey. In addition to this, generally sub-dimensions were addressed in different studies. It is
stated that the psychological education program by Zeren (2006), which was prepared within the
scope of research conducted with students who were newly starting university, was effective on
changing the attitudes of individuals towards HIV/AIDS, decision making about sexuality, behaviors
of saying no and taking risks to favorable behavior. Yavuzer and Ure (2010) also developed a program
about reducing aggressive behavior of adolescents and they revealed that this program is effective for
high school students. Psycho-education groups held with adolescents about subjects related to anger
control of aggressive behavior affected the anger expression and aggressive behavior of adolescents

(Kelleci, Avci, Ersan and Dogan, 2014; Kiligarslan and Atici, 2017; Siyez and Tan, 2014).

Besides prevention and intervention programs for adolescents, psycho-education programs
were also developed for teachers and school counselors, who are included in the immediate
environment of adolescents and can be effective to decrease risk behaviors in the school system. These
types of programs are compatible with the basic PDT and EST approaches forming the basis of this
study. According to research conducted by Palabiyik (2009), preservice teachers had limited
information about problematic behavior observed among adolescents, and were especially inadequate
about intervention processes. In the study, an education program was applied to preservice teachers
and as a result, preservice teachers gained more detailed information about what risk behavior is and
its prevalence. It was concluded that they developed skills about approaching students in relation to

smoking, alcohol and substance use in schools.

Programs to develop skills of teacher candidates and teachers with the aim of preventing risk
behavior were prepared and applied in different countries. For example, the Hong Kong Education
Institute implemented a 45-hour teacher personality and social development module for preservice
teachers and aimed to increase their knowledge, skills, and attitudes required to be able to fulfill
guidance roles as classroom teachers. Preservice teachers found this module quite beneficial because it
helped to develop personal knowledge and skills about the social education field (Pattie, 2000). A
metaanalysis study conducted by Katz et. al. (2013) examined the effectiveness of sixteen preventive
programs to prevent adolescent suicide. As a result of the research, individual group-based
preventive studies were more effective than individual-based ones. In addition, it was found that a
large number of the studies ensured a decline in suicide attempts and changed awareness and attitude
about suicide signals. In another similar study, Chapman, Buckley, Sheehan and Shochet (2013)

examined fourteen school-based preventive studies which were completed about risk-taking behavior
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of students. It was determined that preventive studies about school loyalty and risk-taking within the

content of the program created a positive impact on schools as a whole.

It appears important for teachers and school counselors who work one-to-one with
adolescents to gain knowledge and skills about risk behaviors and their prevention. As a matter of
fact, in a study by Uz Bas and Siyez (2005) they determined that teachers and preservice teacher had
more wrong information about adolescent suicide than correct information; both teachers and teacher
candidates felt themselves inadequate in this regard. In research conducted by Kandakai and King
(2002) with preservice teachers, it was determined that preservice teachers did not have the necessary

knowledge and skills to intervene with negative behaviors they encountered in the classroom.

Along with other educators employed in the field, interventions by school counselors have
critical importance in the prevention of risk behaviors in schools. In other words, school counselors,
are qualified to implement school-based and community-based intervention programs thanks to their
skills, education, and knowledge. Development of the knowledge and skills of school counselors with
training programs applied within this framework may provide important contributions to the
prevention of risk behaviors in adolescents. Studying these skills targets acquirement of knowledge
and skills about this topic by school counselors, who work in one-to-one interaction with adolescents
within the school system. Prepared for school counselors to prevent risk behavior within this scope,
There is No Risk at My School Training Program aimed to teach school counselors the problematic
behavior concept with the problem-based learning approach and the solution-focused brief counseling
approach in order for them to benefit from both approaches to prevent risk behavior among
adolescents. Based on this aim, the answer to the question of “is There is No Risk at My School
Training Program effective on knowledge and skills of school counselors who participate in the

training in dealing with risk behavior they may encounter among students?” was sought.

Method

This research is an experimental study. According to utilitarianism principle, one of the ethical
principles in the psychological counseling and guidance field (Heppner, Wampold and Kivlighan,
2008), it is necessary for the studies providing assistance in the counseling field to not only be applied
to one group which may benefit from them but to everyone. As a result, this program about
prevention of risk behavior was prepared not just for counselors who encounter risk behavior in
schools but for all counselors in the province who volunteered to participate in the study. Based on
this, the study was planned in a research pattern with pretest-posttest without control group and

there was no control group who did not receive training.
Participants

The study included 81 school counselors who were employed in public schools in Kirsehir city

center. The target group was selected from counselors who work with all grades. The reasons for
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selecting all grades are explained as follows: the possibility of encountering different aspects of
different risk behaviors in all grades, the importance of prevention studies for all grades, and the
possibility of counselors being assigned to different grades within the national education system.
Considering all grades in Kirsehir, where the study was held, nearly 40,000 students attend school
(MEB, 2020). All counselors working in the Ministry of National Education have the potential to work
with adolescents. The participants were included in the program in four groups. Demographic

characteristics of all participants in these four groups are given in Table 1.

Table.1. Demographic characteristics of school counselors who participated in the research

Variable f %
Gender

Female 48 59,26
Male 33 40,74
Grade of employment

Pre-school 1 1,23
Primary school 16 19,75
Secondary school 19 23,46
High school 37 45,68
Guidance research center 8 9,88
Total 81 100

As seen in Table 1, nearly 59% of counselors participating in the research were women and
46% were employed in high schools. Professional experience of participants varied from 1 year to 26

years with mean 11,41 years of professional experience.
Data Collection Tools

The data collection tools for the research were There is No Risk at My School Project
Evaluation Survey (TNRMSPES) which was prepared by the researchers with the aim of determining
knowledge level of school counselors in dealing with risk behaviors and scenarios about risk behavior

cases prepared with the aim of measuring their skill levels.

There is No Risk at My School Project Evaluation Survey (TNRMSPES): The TNRMSPES was
prepared by the researchers with the aim of measuring the knowledge level of participants about risk
behaviors included in the scope of the research such as smoking, alcohol and substance abuse, anti-
social behaviors, and risky sexual behaviors. The survey consists of 20 items in total such as ‘being
able to distinguish risk factors of anti-social behaviors’, ‘knowing legal proceedings which may
pursued against risk behaviors’, and ‘being able to distinguish protective factors of substance abuse’.
Ratings for TNRMSPES items were designed with the 3-point Likert model (1=I am inadequate, 2=I am
relatively adequate, 3=I am adequate). Problem behavior theory was used as the basis for the
development of TNRMSPES. A group of experts from psychological counseling and guidance,
measurement and evaluation, education programs and learning fields met to write the items and the
subjects of the tests were determined together. Afterwards, target behaviors in the program were

determined with the suggestions of these experts, and survey items were written taking into account
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the information obtained from a literature review. After the items were written, expert opinions were
gathered from a team of five experts in psychological consultancy, measurement and evaluation,
education programs and learning via brainstorming with the aim of determining content validity and
aspect validity. Within the framework of the expert opinions, the TNRMSPES was given its final form
and was ready for implementation. Data obtained from a pretest implementation of the TNRMSPES

had Cronbach alpha coefficient calculated and found to be .90.

Scenarios related to risk behavior case: The scenarios were written by the researchers
according to the problem-based learning approach by taking case examples related with the risk
behaviors that counselors may encounter in their schools. As stated by Albion and Gibson (1998), the

relevance to learning targets and content which involves real learning environments were considered.

In PBL, an unstructured problem is given in the scenario and the problem is treated as an
open-ended discussion. There are open-ended questions at the end of the scenario. The aim of these
questions is to offer participants the opportunity to benefit from their knowledge and to make use of
research and high-level thinking skills (Albion and Gibson, 1998). In this study, participants were
asked three questions at the end of the scenario about risk factors in the case, protective factors, and
possible consultation services. The answers of the participants were graded and quantified by the
researchers by using determined criteria. When the answers of the participants were quantified,
according to the problem-based learning, firstly the scenarios were prepared in accordance with the
key concepts of risky behaviors based on the solvability of the problems and the learned
characteristics and code keys were prepared by the researchers before data analysis in accordance
with content analysis. During content analysis, the data were examined with the inductive research
design. The basic assumption of this approach is that information is structured by the researcher
(Miles & Huberman. 1984). After the common code list was created, the two researchers coded the
papers by taking notes and the coding process was completed. Because the codes were generated by
the researchers through brainstorming, there was no situation such as power struggle among the
researchers. Stated differently, for qualitative studies it is recommended to take precautions to prevent
power struggle which is assumed may affect other team members in terms of interpersonal power
between researchers with different academic levels. In this study, the two researchers had equivalent
academic levels and with the aim of reducing potential effects on team members, the order of who
would speak first during team meetings was checked (Hill, Knox, Thomson, Williams, Hess and

Nadany, 2005).
Procedure

The training program which was prepared for school counselors by the researchers based on
the relevant literature and theoretical explanations was given its final form after receiving expert

opinions. Simultaneously, the questionnaire form and scenario were prepared for use as pretest and
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posttest. Moreover, the preparation of the internet page about the project was completed and the
internet page was published within that period. After the training was finalized, materials (booklets)
used in the training and distributed to the participants were prepared. In addition to this, brochures
explaining the project and training were distributed by Kirsehir Guidance Research Center to
counselors employed in all schools. Also, announcements about the training were made by adding
introductory brochures to the internet page. The necessary information was obtained from the
counselors who volunteered to participate in the training, consent forms were signed and the date and
place of the training was announced. All volunteer counselors had the pretest applied on the first day
of training. Participants were randomly assigned into four groups and the training program consisting
of 30 hours and 24 sessions in total was applied over five days. The first group included 22 people, the
second group 19, the third group 20 and the fourth group had 19 people. The training program was
completed by six trainers for the four groups. Two of the trainers had at least master’s degree in the
area of program development and application in education and had performed studies about the
problem-based learning concept. Four of the trainers had at least master’s degree in the field of
psychological counseling and guidance and had performed a variety of studies about risk behavior
and ecological system approach. The program was implemented with two groups at the same time to
ensure it was completed within two weeks. As a result, each module was presented simultaneously by

different trainers.
Content of There is No Risk at My School Project Training

Problem-based learning and solution-focused brief counseling approaches were utilized
during the preparation of There is No Risk at My School Project Training. Problem-based learning is
defined as a learning approach that encourages learners to inquire, problem solve and learn by using
knowledge and skills learned in daily life problems for professional life. The essential point in this
learner-centered approach, which includes active participation, is to work on real-life problems
(Arends, 1998). Within the context of this study, the sessions prepared according to the PBL approach
were organized with a participative approach that makes learners more active and confronts them
with real life problems, rather than with methods such as lectures, presentations and conferences. The
use of the solution-focused psychological counseling approach in preventive studies in schools is
important for the effectiveness of the interventions. In recent years, there is an increasing trend in the
use of problem-focused short therapy in counseling implementations in schools, rather than long-term
counseling approaches (Rhodes, 2007). Practitioners in many disciplines have adopted solution-
focused short therapy because of its emphasis on the strengths of the client, collaborative nature and
flexible nature (Kim, 2007). The solution-focused psychological counseling approach is
complementary with the problem-based learning approach. Firstly, the basis of the solution-focused
approach is that counselors can actively take part in the therapeutic process, ask their clients questions

to ensure they obtain different perspectives to see their situation and use solution-focused therapy
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techniques to find clues about where the solutions are in the client's life (Franklin and Jordan, 1999).
One of the most important features of solution-focused brief therapy is to focus on solutions rather
than problems. It was emphasized that change can be realized with new activities and participation in
new experiences (Newsome, 2004). In other words, therapeutic sessions focus on developing and
applying new skills instead of on past experiences. This feature of the basic approach encouraging

problem-solving and learning supports the problem behavior concept.

While preparing the training program, the literature on risky behaviors was examined and
tirstly the gains that were expected for participants were determined. The acquirements targeted for
participants with There is No Risk at My School Project Training program are generally as follows: 1.)
the ability to define risk factors underlying anti-social behaviors, smoking and use of alcohol,
substance abuse, and risk sexual behaviors; 2.) the ability to define the protective factors against anti-
social behaviors, smoking and use of alcohol, substance abuse, and risk sexual behaviors; 3.) the
ability to use the method and techniques of solution-focused therapy while psychologically mentoring
students who display anti-social behaviors, smoking and use of alcohol, substance abuse, and risky
sexual behaviors; 4.) the ability to plan consultation studies for families, teachers, or school
administrators of students who display anti-social behaviors, smoking and use of alcohol, substance
abuse, and risky sexual behaviors; and 5.) the ability to prepare preventive guidance programs based
on the ecological approach for students who are at risk of displaying anti-social behaviors, smoking
and use of alcohol, substance abuse, and risky sexual behaviors. After the acquirements were
identified, all the researchers prepared session plans related to the gains and the prepared session
plans were examined by all researchers. Sessions were finalized within the framework of feedback.
The prepared sessions were evaluated by an independent expert from the research group and There is

No Risk at My School Training Program was prepared for implementation.

With aim of providing these acquirements to the participants, general information about
“problem-based learning, the problem behavior theory, and risk behaviors” were presented by using
methods including presentations, brainstorming, and question and answers during the first day of
training in the TNRMSP. On the second, third, and fourth days of the training, smoking and use of
alcohol, substance abuse, and risky sexual behaviors were addressed. Scenarios which involve the
related risk behavior prepared to be compatible with the problem-based learning approach were
presented to the participants in diverse ways (distributing written scenarios, reenacting the scenario,
portraying the scenario, etc.) at the beginning of every session and risk factors, protective factors, and
intervention methods were discussed based on problem behavior theory. For example; in a session
where anti-social behaviors were addressed, after the scenario was presented to the participants, they
were asked to create four groups and each group was asked to plan consultation studies for the
families, teachers, or school administrator of the student in the pattern of the related scenario.

Afterwards, all groups enacted the prepared consultation studies with the drama technique.
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In another session where substance abuse was addressed, white paper and colored pens were
distributed to the participants and they were asked to divide the paper into two. They were asked to
draw themselves on the left side of the paper, and after completing their drawings they were told that
some people would try to hurt them and they needed to build a wall for protection. They were
informed that every single brick should be a person or a situation that would protect them while they
were building the wall. Each participant explained their drawings after filling their wall with their
family members, their self-confidence, or their loved ones. They were reminded of student who was a
drug addict in the scenario they had read in the previous session and the participants were asked to
draw that student on the right side of the paper and the student's wall was also drawn by considering
what factors could protect them. After the participants completed their drawings, the factors that

protected the student were discussed.

On the last day of training, participants were informed about the ecological approach and
preventive guidance. Thus, the importance of the problem behavior theory and the ecological
approach was emphasized and also how to use them to deal with risk behaviors. Different kinds of
preventive studies that could be conducted were discussed. The participants were asked to prepare a

preventive guidance program and the education was terminated.
Data Analysis

The data were analyzed with SPSS 22.00. Data obtained from the research were analyzed by
nonparametric techniques because the number of participants in the groups was less than 30 and the
groups did not show a normal distribution (Tabachnick and Fidell, 2007). The Wilcoxon Signed Rank
Test was used with the aim of testing the effects of There is No Risk at My School Project Training on
the knowledge and skills of school counselors about dealing with risk behaviors that they may
encounter among their students. The decision was made to present the rank averages as a matter of
course during interpretation of the analysis when the analysis results of Wilcoxon Marked Ranks Test
are presented (Rosner, Glynn, & Lee, 2006). The error margin was accepted as maximum .05 in the

research.

Ethical Permission of Research

In this study, all rules stated within the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were followed. None of the actions stated under the title of
"Actions Against Scientific Research and Publication Ethics", which is the second part of the directive,

were neglected.

Results
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During the research, There is No Risk at My School Project training was implemented for the
participants. At the end of the implementation, the Wilcoxon Signed Rank Test was conducted with
the aim of determining whether the program was effective on increasing the knowledge and skills of
school counselors about dealing with risk behaviors. Findings related to the results of the analysis are

presented in tables.

Findings About the Effects of There is No Risk at My School Project Training on the

Knowledge of the Participants

Wilcoxon Signed Rank Test results of There is No Risk at My School Project Evaluation Survey
(TNRMSPES) pretest-posttest grades for the first group school counselors in the training are given in
Table 2.

Table 2. Wilcoxon signed rank test results of TNRMSPES pretest-posttest grades of the first group of school
counselors who participated in the There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 0 ,00 ,00

Positive Rank 22 11,50 253,00

Equal 0

Total 22 -4,112 ,000

*Based on negative ranks

When Table 2 is examined, as a result of the Wilcoxon Signed Rank Test which was conducted
with the aim of testing whether there is a meaningful difference between the TNRMSPES pretest-
posttest grades of the first group of school counselors who participated in There is No Risk at My
School Project Training, the variation among the rank averages was statistically significant (z= -4,11,
p<,001). For the non-parametric WSRT, it is recommended to calculated the r effect value based on the
z value (Cohen, 1988). The impact size for the z value is found using the formula r = z / YN. For the r
value, .5 shows high impact, .3 shows moderate impact and .1 represents low impact size (Coolican,
2009). In this situation, the r effect value (r=,876, r,5) had high impact size. In other words, it can be
said that There is No Risk at My School Project Training has a high effect on increasing the knowledge
of participant school counselors about dealing with the risk behaviors that they may encounter on

their students.

Wilcoxon Signed Rank Test results of There is No Risk at My School Project Evaluation Survey
(TNRMSPES) pretest-posttest grades for the second group of school counselors in the training are

given in Table 3.

Table 3. Wilcoxon signed rank test results of TNRMSPES pretest-posttest grades of the second group of school
counselors who participated in There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z o)
Negative Rank 0 ,00 ,00

Positive Rank 19 10,00 190,00

Equal 0

Total 19 -3,828 ,000
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*Based on negative ranks

When Table 3 is examined, as a result of Wilcoxon Signed Rank Test which was conducted
with the aim of testing whether there is a meaningful difference among TNRMSPES pretest-posttest
grades of the second group of school counselors who participated in There is No Risk at My School
Project Training, the variation among the rank averages was statistically significant (z= -3,82, p<,001).
In this situation, the r effect value (r=,876, r>,5) had high impact size. In other words, it can be said that
There is No Risk at My School Project Training has a high effect on increasing the knowledge of
participant school counselors about dealing with the risk behaviors that they may encounter among

their students.

Wilcoxon Signed Rank Test results of There is No Risk at My School Project Evaluation Survey
(TNRMSPES) pretest-posttest grades of the third group of school counselors in the training are given
in Table 4.

Table 4. Wilcoxon signed rank test results of TNRMSPES pretest-posttest grades of the third group school
counselors who participated in There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 0 ,00 ,00
Positive Rank 20 10,50 210.00
Equal 0
Total 20 -3,924 ,000

*Based on negative ranks

When Table 4 is examined, as a result of the Wilcoxon Signed Rank Test which was conducted
with the aim of testing whether there is a meaningful difference among TNRMSPES pretest-posttest
grades of the third group of school counselors who participated in There is No Risk at My School
Project Training, the variation among the rank averages was statistically significant (z= -3,92, p<,001).
The r effect value (r=,877, r,5) had high effect size. In other words, it can be said that There is No Risk
at My School Project Training has a high effect on increasing the knowledge of participant school

counselors about dealing with the risk behaviors that they may encounter among their students.

Wilcoxon Signed Rank Test results of There is No Risk at My School Project Evaluation Survey
(TNRMSPES) pretest-posttest grades of the fourth group of school counselors in the training are given
in Table 5.

Table 5. Wilcoxon signed rank test results of TNRMSPES pretest-posttest grades of the fourth group of school
counselors who participated in There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 2 1,50 3,00

Positive Rank 17 11,00 187,00

Equal 0

Total 19 -3,707 ,000

*Based on negative ranks
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When Table 5 is examined, as a result of Wilcoxon Signed Rank Test conducted with the aim
of testing whether there is a meaningful difference among TNRMSPES pretest-posttest grades of the
fourth group of school counselors who participated in There is No Risk at My School Project Training,
the variation among the rank averages was statistically significant (z= -3,70, p<,001). In this situation
the r effect value (r=,849, r,5) had high effect size. In other words, it can be said that There is No Risk
at My School Project Training has a high effect on increasing the knowledge of participant school

counselors about dealing with the risk behaviors that they may encounter among their students.

Wilcoxon Signed Rank Test results of There is No Risk at My School Project Evaluation Survey

(TNRMSPES) pretest-posttest grades of all school counselors in the training are given in Table 6.

Table 6. Wilcoxon signed rank test results of TNRMSPES pretest-posttest grades of all school counselors who
participated in There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 2 1,50 3
Positive Rank 78 41,50 3237,00
Equal 0
Total 80 -7,758 ,000

*Based on negative ranks

When Table 6 is examined, as a result of Wilcoxon Signed Rank Test conducted with the aim
of testing whether there is a meaningful difference among TNRMSPES pretest-posttest grades of all
school counselors who participated in There is No Risk at My School Project Training, the variation
among the rank averages was statistically significant (z= -7,75, p<,001). In this situation, the r effect
value (r=,866, 1,5) had high effect size. In other words, it can be said that There is No Risk at My
School Project Training has a high effect on increasing the knowledge of participant school counselors

about dealing with the risk behaviors that they may encounter among their students.

Findings About the Effects of There is No Risk at My School Project Training on the Skills

of the Participants

Wilcoxon Signed Rank Test results of pretest and posttest scenario grades of the first group of

school counselors in the training are given in Table 7.

Table 7. Wilcoxon signed rank test results of pretest and posttest scenario grades of the first group of school
counselors who participated in the There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 2 15,50 31

Positive Rank 19 10,53 200,00

Equal 1

Total 22 -2,943 ,003

*Based on negative ranks
When Table 7 is examined, as a result of Wilcoxon Signed Rank Test conducted with the aim
of testing whether there is a meaningful difference among pretest and posttest scenario grades of the

first group of school counselors who participated in There is No Risk at My School Project Training,
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the variation among the rank averages was statistically significant (z= -2,94, p<,005). In this situation,
the r effect value (=626, ,5) had high effect size. In other words, it can be said that There is No Risk
at My School Project Training has a high effect on increasing the skills of participant school counselors

about dealing with the risk behaviors that they may encounter among their students.

The Wilcoxon Signed Rank Test results of pretest and posttest scenario grades for the second

group of school counselors in the training are given in Table 8.

Table 8. Wilcoxon signed rank test results of pretest and posttest scenario grades for the second group of school
counselors who participated in There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 1 5,00 5,00

Positive Rank 18 10,28 185,00

Equal 0

Total 19 -3,628 ,000

*Based on negative ranks

When Table 8 is examined, as a result of Wilcoxon Signed Rank Test conducted with the aim
of testing whether there is a meaningful difference among pretest and posttest scenario grades for the
second group of school counselors who participated in There is No Risk at My School Project
Training, the variation among the rank averages was statistically significant (z= -3,62, p<,001). The r
effect value (=830, r,5) in this situation had high effect size. In other words, it can be said that There
is No Risk at My School Project Training has a high effect on increasing the skills of participant school

counselors about dealing with the risk behaviors that they may encounter among their students.

Wilcoxon Signed Rank Test results of pretest and posttest scenario grades for the third group

of school counselors in the training are given in Table 9.

Table 9. Wilcoxon signed rank test results of pretest and posttest scenario grades for the third group of school
counselors who participated in There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 2 2,50 5,00

Positive Rank 18 11,39 205,00

Equal 0

Total 20 -3,753 ,000

*Based on negative ranks

When Table 9 is examined, as a result of Wilcoxon Signed Rank Test conducted with the aim
of testing whether there is a meaningful difference among pretest and posttest scenario grades for the
third group of school counselors who participated in There is No Risk at My School Project Training,
the variation among the rank averages was statistically significant (z= -3,75, p<,001). In this situation,
the r effect value (r=,838, r,5) had high effect size. In other words, it can be said that There is No Risk
at My School Project Training has a high effect on increasing the skills of participant school counselors

about dealing with the risk behaviors that they may encounter among their students.
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Wilcoxon Signed Rank Test results of pretest and posttest scenario grades for the fourth group

of school counselors of the training are given in Table 10.

Table 10. Wilcoxon signed rank test results of pretest and posttest scenario grades for the fourth group of school
counselors who participated in There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 1 4,00 4,00

Positive Rank 18 10,33 186,00

Equal 0

Total 19 -3,672 ,000

*Based on negative ranks

When Table 10 is examined, as a result of Wilcoxon Signed Rank Test conducted with the aim
of testing whether there is a meaningful difference among pretest and posttest scenario grades for the
fourth group of school counselors who participated in There is No Risk at My School Project Training,
the variation among the rank averages was statistically significant (z= -3,67, p<,000). In this situation,
the r effect value (r=,841, r,5) had high effect size. In other words, it can be said that There is No Risk
at My School Project Training has a high effect on increasing the skills of participant school counselors

about dealing with the risk behaviors that they may encounter on their students.

Wilcoxon Signed Rank Test results of pretest and posttest scenario grades for all school

counselors in the training are given in Table 11.

Table 11. Wilcoxon signed rank test results of pretest and posttest scenario grades for all school counselors who
participated in the There is No Risk at My School Project Training

Posttest-Pretest N Rank Average Total Rank z p
Negative Rank 6 30,25 181,5
Positive Rank 73 40,80 2978,5
Equal 1
Total 80 -6,847 ,000

*Based on negative ranks

When Table 11 is examined, as a result of Wilcoxon Signed Rank Test conducted with the aim of
testing whether there is a meaningful difference among pretest and posttest scenario grades for all
school counselors who participated in the There is No Risk at My School Project Training, the
variation among the rank averages was statistically significant (z= -6,85, p<,001). In this situation, the r
effect value (r=,766, r>,5) had high effect size. In other words, it can be said that There is No Risk at My
School Project Training has a high effect on increasing the skills of participant school counselors about

dealing with the risk behaviors that they may encounter among their students.
Discussion

In this study, the focus was on knowledge and skills about prevention and intervention
against risk behavior among school counselors completing There is No Risk at My School Project
Training based on the problem-based learning approach. When findings about the effects of There is

No Risk at My School Project Training on the knowledge of the participants are examined, it is
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effective on increasing the knowledge of participant school counselors about dealing with the risk
behaviors that they may encounter among their students. The purpose of basic preventive services is
to inform students in terms of risk factors related to risk behaviors by improving their ability to cope
with the problems (King, 2001). When the relevant literature is investigated, it appears risk behavior
prevention programs have been developed for adolescents in addition to professionals working with
adolescents (school counselors, branch teachers). Programs for adolescents focus on providing skills
for adolescents (Brody, Chen, Beach, Philibert and Kogan, 2009; Diken, Cavkaytar, Batu, Bozkurt and
Kurtilmaz, 2011; Demirhan, 2012; Hiemstra et. al., 2009; Yavuzer and Ure, 2010;) as well as giving
them information (Jemmott, Jemmott and Fong, 1992; C")gel, Taner, Yilmazcetin Eke and Erol, 2004;
Zeren, 2006). The effectiveness of the mentioned studies on adolescents (Brody et al., 2009; Demirhan,
2012; Hiemstra et al., 2009; Jemmott et al., 1992; Yavuzer and Ure, 2010; Zeren, 2006;), teachers and
school counselors (C)gel et al., 2004), and families (Brody et al., 2009; Demirhan, 2012; Hiemstra et al.,
2009; Ogel et al., 2004) was revealed. Studies about preventing risk behavior for professionals working
with adolescents by Ogel et al. (2004) conducted informative seminars to prevent substance use for
508 guidance counselors, 2599 classroom/branch teachers and 284 parents in Istanbul. The knowledge
levels of the participants were measured before and after the seminar and the levels of knowledge
increased after the seminar. Similarly, a study of 32 school counselors by Lochman et al. (2009)
organized training about “Prevention and Intervention for Violence in Schools” and found an increase
in knowledge levels of participants about violence prevention after training. Follow-up studies
determined that school counselors employed in schools without effective school administration and

not open to organizational change had less interaction with children and families about violence.

There appear to be many prevention programs directly for adolescents, in addition to school
counselors, to prevent risk behavior among adolescents in the literature. In the study by Brody et al.
(2009), they investigated whether the genetic predisposition towards risky behaviors of 11-year old
pre-adolescents for substance and alcohol use and sexual behavior could be reduced by a prevention
program. Accordingly, adolescents and families with genetic predisposition to risky behavior were
included in the program. In this study, with experiment and control groups, the program was applied
to the experimental group for 7 weeks. The adolescents and their families were included in the
program separately, but they spent an hour together at the end of each session. In addition to the pre-
test and post-test, a monitoring study was conducted on the students two years later. Findings
revealed that the adolescents included in the prevention program showed less risky behavior than the
adolescents in the control group. In another study conducted by Demirhan (2012) about the
prevention of risky behaviors, a prevention program was developed for Roma children in Yalova
province. Within the scope of the program, the aim was for the children to develop themselves
through social activities such as football games, going to concerts, and visiting museums, as well as

values education and various psychodrama techniques. Besides children’s education, informative
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seminars about substance use, crime and violence issues were also given to their families. In the
monitoring studies conducted after six months, the academic achievement of children increased.
Along with this research, the results of meta-analysis studies (Kirby et. al., 1994; Tobler and Stratton,
1997) emphasize that programs involving active participation are more effective. Within this
framework, it is considered important for school counselors who provide services to students to gain

skills related with to prevention of risk behaviors.

Research shows that counselors or teachers may have imperfect and wrong information about
risk behaviors (Kandakai and King, 2002; Palabiyik, 2009; Uz Bas and Siyez, 2005). Prevention
programs which include information about risk behaviors are effective in increasing the knowledge of
the individuals who work with different groups in order to deal with risk behaviors (Chapman et al,,
2013; Katz et. al., 2013). The changes in the knowledge level of school counselors who participated in
the There is No Risk at My School Project Training supports these studies. This program prepared
based on PBL was experientially structured on real life problems. It can be concluded that the active
and interactive inclusion of school counselors during the training was effective on increasing the

knowledge level of school counselors.

When the findings about the effects of There is No Risk at My School Project Training on the
skills of the participants were examined, the variation among the rank averages was statistically
significant as a result of Wilcoxon Signed Rank Test. In other words, There is No Risk at My School
Project Training is effective on increasing the skills of participant school counselors about dealing with
the risk behaviors that they may encounter among their students, similar to the increase in their
knowledge level. This finding of the research is parallel with results of similar research. For example,
the results of a study conducted by Pattie (2000) show that training given by the Hong Kong
Education Institute is effective on developing the knowledge and skills of teacher candidates in
personal and social education fields. Similarly, the results of meta-analysis studies conducted by
Chapman, Buckley, Sheehan and Shochet (2013) and Katz et. al. (2013) also show that school-based
prevention programs are effective in terms of the abilities of adolescents about dealing with risk
behaviors. The results of this research also indicate that this training for school counselors develops

their counseling skills to prevent risk behaviors of students.

In There is No Risk at My School training program prepared in the research for school
counselors in order to prevent risky behaviors, besides the problem-based learning approach, the
solution-focused brief counseling approach was used to acquire skills. According to Yesilyaprak
(2009), the preference for short-term, solution-focused counseling approaches instead of long-term
individual psychological counseling is one of the expected changes in the psychological counseling
and guidance field. Counselors, especially those who work extensively in schools, cannot use long-

term psychological counseling approaches because they need to provide services to more people in a
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more limited time. Within this framework, it is thought that structuring the program based on the
solution-focused approach in the context of this research will provide important contributions to the

intervention process for risky behaviors of students by school counselors.

There is No Risk at My School Project Training was prepared based on the “learning by doing-
living” principle of John Dewey (1916) and with reference to the philosophy of “the school should be
life itself, not the preparation for life” within the framework of the problem-based learning approach.
PBL gives learners the opportunity to assess what they learn, to establish cause-and-effect
relationships, and to estimate and discuss (Erdem 2006). The target of this study is to provide these
skills to school counselors by using the PBL approach. Problem-based learning is an approach aimed
at ensuring the permanence of learning experiences and facilitating the transfer of learned information
to professional life. In this context, the data obtained from the research shows that the risk factors
depending on the prepared scenarios, protective factors and intervention methods, and the programs
based on learning with the doing and living principle are effective on developing the knowledge and
skills for the school counselors as well as for students. The problem-based learning approach is
effectively used in many disciplines in education and training fields such as physical sciences (Yaman
and Yalgin, 2005), math courses (Uslu, 2006), geography education (Aksoy, 2004), physics education
(Kartal Tasoglu, 2009), and medical education (Dicle, 2001). However, the prevention programs based
on the problem-based learning approach were not found in the literature about training in the field of
psychological counseling and guidance. For this reason, it is thought that this study will be a guide for
programs that will be prepared for school counselors and teachers who are considered to require the
best education within the scope of preventive studies and for the students. Research findings obtained
from There is No Risk at My School Project Training will guide preventive and curative programs that

will be prepared for students.
Conclusions

There is No Risk at My School Project Training is effective on increasing the knowledge and
skills of participant school counselors about dealing with the risky behaviors that they may encounter
among their students. Increases in the knowledge levels were related to the following abilities of
school counselors: ability to determine the factors and risk areas that divert the students towards risk
behaviors in school, ability to use the principles of problem behavior theory to explain risk behaviors,

ability to identify and explain risk behaviors, and ability to distinguish protective factors.

The increases in skill level occurred due to the implemented scenarios and affected the
following skills of school counselors: determining risk factors, determining protective factors, and
creating intervention plans. It is considered that preparation of the training program for There is No

Risk at My School Project with the problem-based learning approach supported the positive results
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because this approach aims to increase the permanence of learned information and to ensure transfer

of the learned knowledge and skills to professional life.
Recommendations

Increases in professional competence, knowledge, skill, and awareness levels of school
counselors can be provided by different training programs to prevent risk behaviors. In this context,
training for dealing with risk behaviors can be organized by using different learning approaches. New
training programs can be organized by adding some other stakeholders such as teachers who work
with different grades, administrators and parents to this study, which was conducted with school

counselors.

This training program, with positive effects on school counselors ability to deal with risk
behaviors that they may encounter among their students, can be completed with school counselors in

different cities by including it within the scope of in-service training.

There are some limitations to the research. The increase in knowledge and skill levels of
participants in There is No Risk in My School Project Training may be due to the teacher in addition to
personal features (e.g., years in profession and experience, previous training received or not, etc.) of
participants linked to similar and integrated design compared to different techniques. Another
limitation is the lack of a control group in the research. It is recommended that future studies create a

control group to investigate the efficacy of the program.

The permanence of the knowledge and skills gained during this program was not examined
with monitoring tests within the scope of this study. In future studies, the effectiveness of There is No
Risk at My School Project Training can be supported by monitoring studies. Moreover, a similar study
can be conducted with preservice school counselors in education faculties and the study results can be

compared.
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