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Teaching rules at schools is among the objectives of both the curricula and the hidden
curriculum. Schools have a structure that both reflects the society and contributes to the
shaping of the society. In this sense, teaching rules at schools is directly associated with the
society’s displaying a behavior that complies with rules. In addition, there also exists a direct
relationship between the behavior of obeying rules and teaching rules in the society. In
teaching rules, there is a need for methods and techniques that will contribute to students’
adopting, questioning, and understanding the necessity of rules. One of these methods is
creative drama. In this context it was aimed in the study to reveal how creative drama method
contributed to the solution of the determined problems regarding the behavior of obeying
rules. The study group of the research, which was designed according to action research
design, one of the qualitative research methods, was determined with a typical case sampling
technique. Accordingly, the study group consisted of 32 4th grade students attending a state
school. The study data were collected through researcher’s diary, semi-structured teacher and
student interview forms, and validity committee voice recordings, which were used as
supplementary data. In the analysis of the data obtained, content analysis technique was used.
As aresult of the research, it was determined that the use of creative drama method in teaching
rules contributed to knowing the rules, understanding the relationship between rules and
rights, and solving the problem of compliance with social order. In this sense, it was observed
that the use of creative drama method was quite functional in teaching rules.
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Okullarda kurallarin 6gretimi hem 6gretim programlarinin hem de &rtiik programimn amaglar:
arasindadir. Okullar hem toplumun yansimasi hem de toplumu sekillendirmesine katki saglayan
bir yapiya sahiptir. Bu bakimdan kurallarin okullarda dgretilmesi toplumun kurallara uyma
davranist gostermesiyle bire bir iligkilidir. Ayrica toplumda kurallara uyma davrargi ve kural
Ogretiminin arasinda da dogrudan iliski bulunmaktadir. Kurallarin 6gretiminde 6grencilerin
kurallar1 benimsemesine, sorgulamasimna ve gerekliligini anlamasina katki saglayacak yontem ve
tekniklere ihtiyag vardir. Bu yontemlerden biri ise yaratici dramadir. Bu baglamda arastirmada
yaratic1 drama y6nteminin kurallara uyma davrarugina yonelik belirlenen sorunlarin ¢dziimiine
nasil katki sagladiginin ortaya konulmasi amaglanmistir. Nitel arastirma yontemlerinden eylem
aragtirmasi desenine gore tasarlanan arastirmanin ¢alisma grubu tipik durum &rneklem teknigi
ile belirlenmistir. Buna gére arashirmanin ¢alisma grubunu bir devlet okulundaki 32 ilkokul 4.
siif dgrencisi olusturmaktadir. Arastirmada veriler aragtirmac giinliigii, yar1 yapilandirilmis
Ogretmen ve dgrenci goriisme formlar ile destek veri olarak yararlanilan gegerlilik komitesi ses
kayitlar1 ile toplanmustir. Elde edilen verilerin ¢dziimlenmesinde igerik analizi teknigi
kullaralmugtir. Aragtirma sonuglarma gore kurallarn 6gretimde yaratict drama yodnteminin
kullaralmas: kurallar1 bilme, kural ile hak iligkisini anlama ve toplumsal diizene uyum sorun
olanlarmin ¢6ziilmesine katki sagladig1 saptanmustir. Bu bakimdan kurallarin 6gretimde yaratict
drama yonteminin kullanimin oldukga islevsel oldugu gdzlemlenmistir.
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Giris

Toplumda bulunan her saglikli birey, diger bireylerle iletisim ve etkilesim halindedir. Sosyal
bir varlik olan insanin birbirleriyle iliskilerinde bir diizen ve uyum davranisi bulunmaktadir.
Toplumda ise toplumsal diizenin saglanmasi ve uygun davranislarin artmasma yonelik kurallar
bulunmaktadir. Bu kurallar ister yazili ister yazili olmayan kurallar olsun toplumsal yasama yon
vermede etkili ilkelere doniismektedir. Kurallar TDK (Tiirk Dil Kurumu) sozliigline gore
“davranislarimiza yon veren, uyulmasi gereken ilke” olarak tanimlanmaktadir (TDK, 2022). Bu ilkeler
toplumsal iligkilerin bir diizen i¢inde yiiriitiilmesini kolaylastirmaktadir. Kurallar, 6nceden verilmis
hazir kararlardir. Bir bagka tanima gore belli bir grubun daha yetkin iiyelerinden sistematik olarak
Ogrenilen kurallar, belirli ortamlarda ongoriilen uygun davranislarin genel standartlaridir (Rakoczy
ve digerleri., 2010). Deneyimlere dayanarak, gelecekteki belirli durumlarda nelerin nasil yapilmasinin
iyi olacagmi, nelerin beklendigini, uyulmadiginda nelerin olacagini agiklar. Toplumsal, ekonomik ve
siyasal diizeni saglayan kurallar, bireysel catismalar1 azaltarak davramslarda oOngoriilebilirlik

saglamaktadir.

Kurallar geleneksel, hukuksal, dini, toplumsal ve bilimsel gibi bir¢ok farkli alanlara ait
olmakla birlikte bazen birbiriyle ciddi bir sekilde ¢elismektedir. Bu ¢eliskide baskinlik gosteren alan
ise diger alanlarin toplum igerisinde etki derecesine bagh olarak degisir. Insanlarin kurallara uyma
davranigi gostermesinde temele alinan diisiince ise bireyin ve toplumun menfaatleridir. Bir kural
bireyin ve toplumun menfaatleri karsilama derecesine gore birey ve toplum tarafindan
sahiplenilmektedir. Var olan kurallar bireysel catismalari onleyerek, karar ve tercihlerde keyfi
uygulamalarin azaltilmasinda 6nemli bir isleve sahiptir. Kurallar aslinda bireyi 6zgiirlestirerek hangi
durumlarda kendisine miidahale edilecegini bilmesine olanak saglar. Ayni zamanda belirsizligi de

gidererek bireye neleri yapip neleri yapamayacag: konusunda fikir verir.

Smif ortami da farkli 6grenci profillerinin bulundugu sosyal ortamlardir. Bu ortamlarda da
smif diizeninin saglanmasi adma bir dizi kurallar konularak bu kurallara 6grencilerin uymasi
beklenmektedir. Ozelde simf genelde ise toplumsal kurallarin dgretilmesi de amaglanmaktadir.
Kurallarin Ogretimine kiigiik yaslardan itibaren baslanmanin elbette kurallara uyma davranis
gostermede etkili olacag1 diisiiniilmektedir. Okul ve smif kurallar1 sosyal agidan da biiyiik 6neme
sahiptir. Ciinkii okul ve sinuftaki pek ¢ok kural otorite, sorumluluk ve gérev yonelimlidir. Bu agidan
bakildiginda kurallar sakli bir amacin (hidden curriculum) gerceklesmesine aracilik ederler. Daha agtk
bir ifadeyle okul ve smiftaki kurallar diizenin saglanmasinin yani sira yetkinin kabuliinii, sessiz
¢alismayi, sorumluluk iistlenmeyi, verilen emirleri izlemeyi 6grettigi icin 6grencileri yetiskin roliine
ve is yasamina hazirlayarak, toplumda baskin olan sosyal ve kiiltiirel ortamin yeniden {iretilmesine

katki saglar (Doyle, 1986, s. 392-431).
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Demokratik davranis kurallarim1 bilme, benimseme ve uygun hareket etme yeterliliklerinin
bireylere kazandirilmasinda aile ve okulun 6nemli bir rolii oldugu rahatlikla sdylenebilir. O halde,
demokratik bir aile veya okul ortaminda, yasa ve yoOnetmeliklerden veya toplumsal degerlerden
kaynaklanan bazi kurallarin bulunmasi gerekir. Bireylerden ise bu kurallara uygun davranmalari,
uymayanlar1 uyarmalari, uyanlar1 gerektiginde takdir etmeleri beklenir. Boylelikle bu bireylerde,

demokrasinin bir geregi olan “kural bilinci” olusturulabilir (Yesil, 2002, s.106-107).

Kurallar1 soyut semboller olan sozciiklerle tartismak yerine, birlikte uygulayarak, yasayarak
benimsetmek gerekmektedir. Kurallarin nedenleri 6grencilerin anlayabilecekleri sekilde eylemlerle ve
somut olarak ac¢iklanmalidir. Ogretmenler kurallar1 kendileri de uygulayarak iyi bir model olmalidir
(Senemoglu, 2005). Bununla birlikte bireylere kurallara uyma davranisi gostermeye meyletmek yerine
kurallarin varligini ve ni¢in konuldugunu sorgulama becerisi kazandirmak egitimin var olan islevine
daha biiyiik katki saglayacaktir. Yaratict drama teknigi bireylere sorgulama becerisi kazandiran

ogretim tekniklerinden biri olarak ortaya ¢ikmaktadir.

Bir disiplin, bir yaklasim, bir yontem ve bir sanat egitimi olarak var olan yaratici drama
egitmenin rehberligi esliginde yapilandirilmis bir ortamda karakterlerin katilimcilar tarafindan
secildigi dogaclama aktiviteler olarak tarmimlanmaktadir. Yaratict drama, bireylerin sosyal
gelisimlerini, isbirligini yapmalarini, cocuklarin etik degerlerini ve imge diinyalarin kesfetmelerini de
saglar (Adigiizel, 2015).

Ogrencilerin etkinliklere birebir katildig1 drama tekniginde sadece dersin 6gretimine katkida
bulunmaz. Cocugun kisiliginin, olumlu yonde gelismesine, kendini rahatga ifade etmesine olanak
saglar. Bu ozelligi ile bizi yalnizca bilissel hedeflere ulastirmaz, duyussal ve psiko-motor hedeflere
ulasmak icin de uygun ortam saglar. Dramatize aktif 6grenme ile bir denge saglar. Ogrenciler,
deneme araciligiyla igsel olarak motive olurlar. Ayrica akranlar1 harekete gecirme, grup ¢alismalarini

cesaretlendirme gibi yonleri vardir (Drege, 2000).

Kurallarin 0gretimine iliskin yapilan arastirmalar cocuklarin kural ve normlara nasil
baktiklar1 konusunda c¢ocuklarla roportaj yapan Piaget'in calismalarina kadar uzanir (Zhao ve
Kushnir, 2018). Carter (2016) kiigiik ¢ocuklarin sosyal kurallara iliskin bakis agilarini ortaya koymaya
calismistir. 5-6 yas ¢ocuklarinin kurallar1 anladiklarini ve gerekliligi konusunda fikir birligine sahip
olduklarin belirtmistir. Zhao ve Kushnir (2018) deneysel ¢alismalarinda kiiciik ¢ocuklarin kurallar
degistirmede bireysel yetkiyi ve toplu sozlesmeyi dikkate aldiklarini ortaya koymuslardir. Yine
Schmidt ve digerleri., (2016) arastirmalarinda kiigiik ¢ocuklarin kurallar1 olusturmada ortak
taahhditleri ve is birligini takdir ettiklerini ve isbirlik¢i kurallarin olusturulmasinda toplu anlasmanin
onemine deger verdiklerini ortaya c¢ikarmistir. Kural ogretimin sinif kurallar1 bazinda incelendigi
arastirmalar da dikkat ¢ekmektedir. Etkili bir sinif ortami icin siif yonetimi ve kurallarin olmasi

gerektigini vurgulayan Marzano ve Pickering (2003) kurallarin 6grenciler arasinda siddet, taciz,



Dénmez, T. & Bas, M.

zorbalik, vb. olaylarin yasanmasini engelledigini Oliver, Wehby ve Reschly (2011) ise son yillara
ortaya ¢ikan yikici hareketlerin engellenmesinde etkin bir smif yonetimine ihtiya¢ oldugunu
belirtmistir. Etkili bir sinif yonetimi icin siniflarda demokratik bir ortamin olusmas: gerekmektedir
(Arabaci, 2005; Biyik, 2019; Celebi Oncii ve Ira, 2016; Sahin. 2002). Demokratik bir sinif ortaminin
olusabilmesi i¢in ise kurallarin 6gretiminde kullanilan yontem ve teknikler ¢ok onemlidir. Giileg,
Baggeli ve Onur (2008), smif kurallarinin belirlenmesinde smifta karmasay1 azaltmak icin, 6grencilerin
gelisim diizeylerinin de dikkate alinmasinin 6nemini, soyut ifade igeren kurallar uygulamada sorun
yaratabileceginden, giinliik hayatla iliskilendirerek dramatizasyon, rol yapma c¢alismalarma yer

vererek kurallar1 anlasilir hale getirmenin 6nemli bir yer tuttugunu saptamislardir.

Tiim bu bilgilerin bu ¢alismada kurallarin 6gretiminde belirlenen hedefler ve sorun alanlarina
yonelik yerel ¢oziimlere katkida bulunmak igin yaratici drama egitimini temele alan bir ¢alisma

planlanmustir.

Bu genel amag¢ dogrultusunda arastirma siirecinde asagida belirtilen alt amaglara cevap

aranmigtir:

1. Yaratict drama yontemi kurallara uyma davranisina yonelik belirlenen sorunlarin

¢ozlimiine nasil katki saglamistir?
Yontem

Bu boliimde arastirmanin deseni, calisma grubu, ortam, uygulayici arastirmacmin roli,
gecerlik komitesinin rolii, verilerin toplanmasi, verilerin ¢6zlimlenmesi ve yorumlanmas: ile

inandiricilik basliklar1 altinda ilgili agiklamalar sunulmustur.
Arastirma Deseni

Arastirmada nitel aragtirma yaklasimlarindan eylem arastirmasi deseni kullanilmigtir. Eylem
arastirmalari, siireg icinde bulunanlar tarafindan dongiisel bir bakis agisiyla iyilesmeyi ve ilerlemeyi
saglayacak eyleme odaklanilarak yiiriitiilen arastirmalardir (Hincley, 2008, s.4). Alanyazinda eylem
arastirmasinin gergeklestirilmesi siirecine iliskin sarmal ve dongiisel olmak {izere farkli modeller yer
almaktadir (Kemmis ve McTaggart 2000; Mills, 2007; Stringer, 2014). Bu arastirmada kurallarin
Ogretiminde yaratic1 drama yontemi kullanilarak 6gretme-6grenme siirecinin etkililiginin artirilmasi,
kurallara uymada &grencilerin 6zdenetiminin saglanmas: amaglanmistir. Bu kapsamda, arastirmada
kurallarin Ogretiminde yasanan sorunlar belirlenmis, bu sorunlarin ¢oziimiine yonelik —kural
Ogretiminde yaratici drama yonteminin kullanildigi- uygulamalar gelistirilerek uygulanmus, siireg
igerisinde ortaya ¢ikabilecek yeni sorunlarin ¢oziilmesi ve degerlendirilmesi yapilmistir. Bu durum,
siirecin siirekli bir dongiide olmasimi ve degerlendirmesini gerekli kilmistir. Bu nedenle, eylem

arastirmasi arastirmanin dogasima uygun bulunmustur.
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Arastirma, Mills’in, odak alani tanimlama, veri toplama, verileri analiz etme ve yorumlama ve
eylem plamnu gelistirme olmak {izere dort adimdan olusan eylem arastirmasi stireci (2007) temelinde

gerceklestirilmistir:

tanimlanmasi

[ Odak alanin

—

{ Eylem plam gelistirme ] o [ Veri toplama ]

>

Verileri analiz etme
ve yorumlama

Sekil 1. Mills’in diyalektik eylem arastirmasi siireci

Siirecin planlanmasinda asagidaki adimlar izlenmistir:

Odak Alanin Tanimlanmasi: Bu asamada mevcut durumu ortaya c¢ikarma adma gerekli
calismalar yapilmistir. Okul idaresi, okul rehberlik servisi, okul aile birligi temsilcileri ve smif
Ogretmenleri ile bir araya gelinerek okulda kurallara uyma konusunda yasanan sikintilar ihtiyag
analizi ile belirlenmistir. Ihtiyag analizi sonucunda kurallar1 bilme, kural ile hak arasindaki iligkiyi

anlama ve toplumsal diizene uyum olmak iizere 3 temel sorun alani ortaya ¢ikmustir.

Veri toplama: Bu asamada belirlenen sorun alanlarinin ve arastirma sorulariin ¢oziimiine
katki saglayacak veri toplama araclari belirlenmistir. Belirlenen veri toplama araglari; arastirmaci
glnliigli, yar1 yapilandirilmis Ogretmen ve Ogrenci goriisme formlar: ile destek veri olarak

yararlanilan gecerlilik komitesi ses kayitlaridir.

Verileri Analiz Etme ve Yorumlama: Bu asamada verileri toplama, analiz etme ve yorumlama
es zamanli olarak yiiriitiilmiistiir. Uygulamanin baslamasiyla birlikte 0grenciler ve Ogretmenle
yapilan goriismeler, video kayitlar1 her hafta incelenerek gerekli yerlerin Word programina aktarim
yapilmustir. Arastirmaci tarafindan makro analizle elde edilen veriler haftalik olarak degerlendirme
toplantilarinda gegerlik komitesi iiyelerine sunulmustur. Toplantilarda uygulanmasi sirasinda ortaya
¢ikan sorunlar tartisilmis ve gecerlik komitesi iiyelerinin Onerileri dogrultusunda eylem planlari

yeniden gbzden gegirilmisgtir.

Eylem Plani Gelistirme: Bu asamada ilkokul ders planlari incelenerek kurallar konusunun
hangi ders ve kazanim cergevesinde ders programlari ile iligkilendirilecegi belirlenmistir. Tlkokul
programlarinda kurallar konusu hemen hemen her derste vurgulanmakla beraber Hayat Bilgisi,

Sosyal Bilgiler ve Insan Haklar1 Yurttaghk ve Demokrasi derslerinde kazamm olarak da var oldugu
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goriilmiistiir. Bununla beraber yapilan ihtiyag analizleri sonucunda kurallara uyma konusunda en ¢ok
4. smif ogrencilerinin sorun yasadig1 tespit edilmis ve uygulamanin 4. smf 6grencileri ile Insan
Haklar1 Yurttashk ve Demokrasi dersinde yapilmasina karar verilmistir. Bu dersin segilmesindeki
temel sebep ise dersin kurallar adinda bir {initeye sahip olmasi ve {iinite kazanimlari ile sorun
alanlarinin ortiistiyor olmasidir. Bu asamada belirlenen ders ve kazanimlarina yonelik yaratict drama
yontemi temele alinarak ders planlar1 hazirlanmistir. Hazirlanan ders planlar1 degerlendirme
komitesine sunularak gerekli diizeltmeler yapilmistir. Her ders plani sonrasinda degerlendirme
komitesi ile goriisiilerek ders planlarinin aksayan yonleri diizeltilmistir. Bununla beraber her
uygulama siirecinde 6grenci davranislari gozlemlenmis ve siirecin sonunda degerlendirilmistir. Sorun
alanlarma yonelik hazirlanan ders planlar1 6 dongii seklinde uygulanmistir. Eylem arastirmasi

siirecinin igerigi Tablo 1'de gosterilmektedir.

Tablo 1. Eylem arastirma siireci

Eylem Plan1  Sorun Alanlan flgili Dersin Kazanim1

Dongii 1 Kurallar1 bilme Kural kavramini sorgular.

Dongii 2 Kurallar1 bilme Kural kavramini sorgular.

Dongii 3 Kural ile hak iliskisini anlama  Kurallarin uygulanmasina katk: saglar.

Déngii 4 Kural ile hak iligskisini anlama  Kuralin, ozgiirlitk ve hak arasindaki iligkiye

etkisini degerlendirir.

Dongii 5 Toplumsal diizene uyum Kurallarin toplum i¢in énemini aciklar.
Giinliik hayatta uyulmas: gereken kurallara
ornekler verir.

Dongii 6 Toplumsal diizene uyum Kurallara uymanin toplumsal ahenge ve birlikte

yasama olan katkisin1 degerlendirir.

Aragtirmanin uygulama siireci 6 hafta siirmiistiir. Her hafta 2 ders saati seklinde
gergeklestirilmistir. Gegerlik komitesinin verilerin doygunluga ulastigin belirtmesi tizerine uygulama

stirecini sonlandirilmistir.
Calisma Grubu

Aragtirma Tiirkiye'nin I¢ Anadolu Bélgesi'nin bir ilinde 6grenim géren 4. smif dgrencileri ile
gerceklestirilmistir. Calisma grubu igerisinde yer alan katilimcilar amagsal Ornekleme
yaklagimlarindan biri olan tipik durum Ornekleme yontemine gore segilmistir. Tiirkiye'nin her
bolgesin her okulunda kurallara uymama sorunu ile ilgili yagsanan temel sebepleri temsil edecek bir
grup secilmesi amactyla bu teknik segilmistir. Tipik durum Ornekleme; arastirma problemi ile ilgili
evrende yer alan ¢ok sayidaki durumdan sira disi olmayan tipik durumlarin segilerek bu gruplar
tizerinden veri toplanmasini gerektirir (Biiyiikoztiirk ve digerleri., 2009). Arastirma yapilan okulda 4.

smif olarak 6 sube bulunmaktadir. Bu aragtirmada tipik durum Orneklemesi uygun olarak sosyo-
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ekonomik durumu ve 6grenci basarilarinin orta olarak diisiiniildiigii 4-B sinift se¢ilmistir. Toplam 32
Ogrencinin bulundugu bu smifta 6grencilerin 17’si kiz, 15 ise erkektir. C)grencilerin babalarinin
meslegi genel olarak memur ve esnaf iken anneleri ise ev hanimidir. Ogrencilerin 5inin annesi

calismaktadir.
Uygulama Arastirmacisinin Rolii

Eylem arastirmalarinda arastirmacinin rolii ve kurdugu iliski bu siirecte esas unsurdur;
siirecin bir pargasi olarak arastirmaci ve diger katilimcilar aras: is birligi siirekliligi saglayan durumu
meydana getiren faktorlerdir (Winter 2005, s.16-17). Bu dogrultuda arastirmacilar problemin
tanimlanmasi, eylem planlarmin hazirlanmas1 ve uygulanmasi, bu siirecin sonrasinda gerceklesen
yansitma ve degerlendirme asamalarinda smif 6gretmeni ile is birligine gitmis, sinif 6gretmeninin yar1

yapilandirilmis goriismeler araciligiyla aktif katilimina olanak saglamistir.

Bu arastirmada arastirmacilardan biri ayni zamanda uygulayiar roliindedir. Uygulamaci
arastirmaci yiiksek lisans ve doktora egitimini ¢ocuk haklar1 iizerine tamamlamistir. Ayricc MEB
onayli Yaratict Drama Egitmenligi Sertifikasi'na sahiptir. Daha ¢ok aktif vatandashk, demokrasi ve
¢ocuk haklar1 konusunda bilimsel arastirmalar yapan arastirmact doktora ders dénemi boyunca nitel
arastirma yontemlerine yonelik dersler almistir. Uygulayici arastirmaci, MEB'na bagh okullarda 7 yil
smif ogretmenligi yapmus iki yili1 agkin siiredir de yoneticilik yapmaktadir. Uygulayic1 arastirmaci,
uygulama yapilacak sinifta karsilikli uyumun ve giivenin saglanmasi i¢in 2022-2023 egitim-0gretim

yil1 Ekim- Ocak aylar1 arasinda yaklasik 10 hafta ve toplam 20 saat katilimci olarak gozlem yapmuistir.

Diger arastirmaci arastirmada kolaylastirici arastirmaci roliinii {istlenmistir. Uygulama
oncesinde eylem planlar1 hazirlamada gorev almis, video kayitlar1 tutmus, her uygulama sonrasinda
aragtirmact giinliigiinii yazmigtir. Bununla birlikte uygulama dongiilerle ilgili goriismeler
gergeklestirmistir. Toplanan verilerin makro analizini yapan arastirmaci gegerlik komitesinin
goriislerine gore dongiisel siireci planlamis ve gelistirmistir. Uygulayici arastirmaci, elde edilen
verilerin analiz edilmesi, bulgularin olusturulmasi ve raporlastirma siireglerinde nesnel davranarak

arastirmada katilimcilarin goriislerine dogrudan yer vermistir.
Gecerlik Komitesinin Rolii

Aragtirmanin uygulama siirecine ge¢meden once, dongiileri olusturmaya iliskin uzman
goriisii almak, toplanan verilerin kontroliinii saglamak, siirecte ortaya ¢ikan sorunlara ¢oziim
Onerilerinde bulunmak ve uygulama siirecini degerlendirmek amaciyla ii¢ alan uzmanindan olusan
bir gecerlik komitesi olusturulmustur. Calismanin olumsuz 6grenci davraniglar: boyutu ile ilgilenmek
tizere bir uzman (Dr. Ogr.Uye. -Psikolojik Danisma ve Rehberlik); ihtiya¢ analizi, ilgili kazanimlarin
segilmesi ve dgretim etkinliklerinin tasarlanmasi boyutu ile ilgilenmek iizere bir uzman (Dr. Ogr.Uye.
- Sinif 6gretmenligi); eylem arastirmasi incelemeleri igin bir uzman (Prof.Dr.-Egitim Programlar1 ve

Ogretim) gegerlilik komitesi igerisinde gorev almistir.
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Veri Toplama Araglan

Veri toplama araglar1 olarak arastirmaci giinliigii, yar1 yapilandirilmis goriisme formlar1 ve

gecerlilik komitesi verileri kullanilmistir.

Arastirmac1  Giinliigii: Arastirmact arastirmada sorunlarin belirlenmesi, dongiilerin
hazirlanmas1 ve gerceklestirilmesine ait verileri toplamak icin arastirmaci giinliigii tutmustur. Her
dongii sonrasi yeni planlama siirecinde bu veriler dikkate alinmistir. Arastirmaci okul ortaminda
bulundugu siirecte konu ile ilgili 6grenci etkilesimlerini incelemis ve notlar almistir. Arastirmaci

glinliigiine aktarilan siirecler ve arastirmaci gortisleri bulgulara ulasmada veri kaynagi olmustur.

Yar1 Yapilandirilmis Goriisme Formu: Arastirmada, uygulama siirecinde gergeklestirilen
dongiilere yonelik 6gretmen ve 6grenci goriislerini belirlemek amaciyla veri toplama araci olarak yar1
yapilandirilmis bireysel goriismeler yapilmistir. Arastirmanin birinci asamasi olan sorun belirleme
kisminda, 2 smif 6gretmeni ve 6 6grenci ile goriismeler gergeklestirilmistir. Uygulama asamasinda ise
smif ogretmeni ve Ogrenciler ile goriisiilmiistiir. Siuf 6gretmeni uygulama siirecine gozlemci olarak
katilmigtir. Yapilandirilmamis goriisme seklide ilerleyen goriismelerde simif 6greteni siire¢ hakkinda
ve Ogrenci davraniglari hakkindaki goriislerini her dongiiden sonra belirtmistir. Uygulama
asamasinda her etkinlik sonras1 6gretmen ve 6grencilerden o etkinlige dair goriis alindig: icin birden
fazla yari-yapilandirilmis bireysel goriisme yapilmustir. Goriismeler miidiir yardimcisi odasinda
gerceklestirilmistir. Simif Ogretmeni ile ortalama goriisme siiresi 20-25 dakika arasinda iken,

ogrencilerle goriismeler 5-15 dakika arasindadir.

Gegerlik Komitesi Verileri: Gegerlik komitesi toplantilarinda, {iyelerin dongiilere yonelik
goriis ve Onerileri ses kayit cihazi araciligiyla kaydedilmis ve bu kayitlarinin dokiimii yapilarak

aragtirmada destek veri olarak kullanilmistir.
Verilerin Toplanmasi ve Analizi

Bu arastirmada tiimevarimsal analiz (igerik analizi) yaklasimi verilerin ¢oziimlenmesinde
kullanilmistir. Tiimevarimsal analiz, veri igerisinde sakli olan temalarin, driintiilerin ve kategorilerin
kesfedilmesini saglar ve tiimdengelimsel analizin aksine bulgular mevcut gercevelere gore degil,
arastirmacinin veriyle etkilesimi yoluyla belirlenir (Patton, 2014). Bu arastirmanin veri analizi siireci
iki asamadan olugmaktadir. Ik asamada, belirlenen okulda 6grencilerin okul ve simf kurallarina
uymama sorununa iligskin bir analiz yapilmistir. Sorunlarin belirlenmesi siirecinde, katilimci gozlem
ve bireysel goriismeler yoluyla toplanan veriler, énce makro diizeyde ardindan tek tek kodlanarak
derinlemesine analiz edilmistir (Creswell, 2008; Glesne, 2015). Nitel arastirmalarda veri analizi
yapilirken veri setlerinin farkli uzmanlar tarafindan bagimsiz olarak kodlanmasi arastirma siirecine
nesnellik katmaktadir (Glesne, 2015; Patton, 2014). Bu arastirmanin kontrol kodlamasinin saglanmasi
amaciyla smif 6gretmenligi alaninda doktor arastirma gorevlisinden yardim alinmistir. Uygulayict

arastirmaci ve uzman tarafindan yapilan analizler karsilastirilmis ve yapilan kodlama ve
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kategorilestirmeler arastirma amacina uygun olarak temalar olusturulmustur. Yapilan gozlemlerden
ve goriismelerden elde edilen verilerin analizi sonucunda olusan kodlar kendi igerisinde kategorize
edilerek alt temada birlestirilmistir. Daha sonra elde edilen temalar {izerinde tekrar bir

kategorilestirme yapilmis ve arastirmanin ilk asamasinin verileri 3 temada toplanmuistir.

Ikinci asama ise Kkarsilasilan sorunlarin ¢oziimiine yonelik hazirlanan eylem planlarinin
uygulanma siirecinde toplanan verilerin analizidir. Sorunlar tespitinden sonra yaratict drama yoluyla
kurallarin 6gretim siireci baglanmistir. Uygulama siirecinde de veri toplama ve veri analizi siiregleri
es zamanl olarak yiiritiilmiistiir. Uygulama siirecinde elde edilen simif i¢i video kayitlari, arastirmaci
gunliigii, gecerlik komitesi toplantilar1 ve goriismelerden elde edilen verilerin analizi sonucunda elde

edilen kodlar kategorize edilmistir.
Inandinalik

Aragtirmanin inandiriciligini saglamak icin arastirma ortaminda uzun siireli bulunma, siirekli
ve dikkatli gozlem, derinlemesine bilgi edinme, veri cesitlemesi, video ve ses kayitlari, uzman
gorisleri, tim katihmalarin gorislerinin  yansitilmast ve ayrintili betimleme stratejilerinden
yararlanilmistir. Bu arastirmada gergeklestirilen 6 eylem plani dongiisel sistematik igerisinde
planlanmus, uygulanmis ve degerlendirilmistir. Boylece arastirmanin eylem plani dongiisii uygulama
siireci igerisinde siirekli yinelenmistir. Gegerlilik komitesi alaninda uzman kisilerden olusturularak

diizenli toplantilar yapilmistir. Bu komite siirecin dogru bir zeminde ilerlemesini kolaylastirmistir.
Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi= Erciyes Universitesi Sosyal ve Beseri

Bilimler Aragtirmalar: Etik Kurulu
Etik degerlendirme kararinin tarihi=25/07/2023

Etik degerlendirme belgesi say1 numarasi= 2023/456

Bulgular ve Yorum

Bu boliimiinde dongiiler halinde gergeklestirilen eylem planinin uygulamasina iligkin
sorunlar gecerlik komitesi toplant: degerlendirmeleriyle bu sorunlara yonelik gelistirilen ¢6ziim

Onerileri ve siirecte etkilesimin nasil artirilmaya calisildigina iliskin bulgulara yer verilmistir.

Dongii 1
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Ik dongii igerisinde mevcut durum analizinde ortaya ¢ikan “kurallar1 bilme” sorununa iliskin
yaratict drama yaklasimi ile hazirlanmis etkinliklere yer verilmistir. Bu etkinlik “kural kavraminm
sorgular” kazanimini gergeklestirmek amaciyla olusturulmustur. Isinma béliimiinde kural ve ihlal
kelimelerinde farkindalik yaratmak amaciyla 3 farkli oyun oynanmistir. Issnma béliimiine iliskin
arastirmaci gozlemleri su sekildedir:

“... Smifta oynanan 1sinma oyunlarinda genel bir kargaga hali vardi. Ornegin kural-ihlal

oyununa normalde 10 dakika ayirmisken Ogrencilerin oyunu ve kurallarin1 anlamalar1 ve

kuralina gore oyun oynamalarini saglamakla ¢ok ugrastigimizdan etkinlik planladigimizdan

10 dakika sonra bitti. Ogrenciler arasinda hakim bir birbirini dinlememek s6z konusu.

Ozellikle smifta 3-5 6grenci grubu sinifin dinamigi bozmakta bu durumda da smif iklimi
olumsuz etkilenmektedir.” (Arastirmaci Giinliigii, 01.03.2023).

Canlandirma boéliimiinde 6grencilerin kurallara uymama davranisini sonucunda olabilecek
olumsuz durumlar farkli mekénlarda canlandirilmistir. Canlandirma boélimiinde ikili ve grup
canlandirmalarinin oldugu 3 farkli canlandirmalar tasarlanmustir. Ogrencilerin 4. etkinlik sirasindaki

diyaloglarinin bir kismi su sekildedir:

019: “Hanfendi bakar misin? Burada fotograf cekmek yasak.”

O21: “Beni niye uyariyorsunuz ki? Ondeki de gekti biraz énce.”

0O19: “Ben onu gérmedim. Gérsem onu da uyarirdim.”

O21: “Onu uyarmadiysan beni de uyarma. Ben kurallara uymak zorunda miyim sanki?”
019: “Zorundasimiz elbette.”

O21: “Degilim elbette...”

Bu iletisim kesitinde de goriildiigii tizere 6grencilerin kurallara yonelik bilgilerinin s1g oldugu
ve canlandirmanin ¢ok kisa siirdiigii goriilmiistiir. Bu canlandirmada kurallara uymasi igin gorevli

personelin kurallara uymayan bir kisi karsisinda ne yapacagin bilememesi dikkat ¢ekmistir.

Degerlendirme boliimiinde kural ve ceza kavramalari {izerinden gidilmis yaptirimlar konusu
glindeme gelmistir. Smif 6gretmeninin siirece iliskin gortisleri su sekildedir:

“...Biz smifimizda etkilesimli oyunlar1 oynamiyoruz. Sayimiz c¢ok fazla. Sinifimda 32

Ogrencim var ve bunlarin 6’st yabanct uyruklu 6grenci. O yiizden bu yasadigimiz sorunlari

ben her zaman yasiyorum. Zaten simufta kurallara uysalard: bu etkinliklere gerek kalmazdi

bile. Davranig bozuklugu problemi yasayan O12 kodlu 6grencim baska zamanlarda da bunu

hep yapiyor. S6z dinlememek, s6z istememek en ¢ok karsilastigimiz sorunlar arasinda.” (Smuf
Ogretmeni, 01.03.2023).

Ayrica degerlendirme asamasinda 6grencilerin kurallara uymama davranist gosteren birine
yapilmasi1 gerekenler soruldugunda cogu kurallara uymayanlara ceza verilmesi yoniinde goriis

bildirmislerdir.

Sonug¢ olarak bu dongiide ilgili sorun alanlarmin ¢oziimiine yonelik bir gelisim
kaydedilemedigi goriilmiistiir. Alan uzmanlar ile yapilan goriismede kurallar1 bilme bashikli ana

soruna yonelik etkinliklere devam edilmesi gerektigi kararina varilmaistir.

Déngii 2
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[k dongii igerisinde belirlenen gelisimsel durum ve gecerlilik komitesinin kararlarina baglh
olarak sorun alami “kurallari bilme” konusunda aym kazanima iliskin planlamalar yapilmistir.
Ogrencilerin kurallar1 bilme konusunda sorunlar yasadig: goriilmiistiir. Bu konuda bilgi eksikligi ve
farkindaliginda eksik oldugu goriilerek hazirlanan planlarda ev, okul ve hastane gibi toplumsal
alanlarda uyulacak kurallar iizerine yogunlagilmistir. Isinma béliimiinde kural ve toplumsal
gereksinimler tiizerine 3 oyun oynanmistir. Bu oyunlar kurallarin gerekliligini 6grencilerin
i¢sellestirmesi amaglanmaistir. Isinma boliimiine iliskin sinif 6gretmenin goriisleri su sekildedir:

“Toplumsal kurallar ilgili 1sinma oyunlarinda 6grencileri artik olay:r daha iyi anladilar. Oyun

icinde de ilk haftaya gore daha uyumluydular. Kurallar kimin koyacag1 konusunda verdikleri

cevaplar beni sasirtt1. Aslinda 6grencilerin otorite olarak gordiikleri bina yoneticisinin sadece

kural koyacag1 diistinmeleri ile isbirlik¢i ve takim fikirlerine 6nem vermedikleri fark ettim.”
(Smuf Ogretmeni, 08.03.2023).

Canlandirma bdliimiinde, dramatik durum ve grup calismalarina yer veren 4 etkinlik
tasarlanmistir. Bu etkinliklerde toplumsal yasamda kurallara uymamanin yarattigi kargasalar
canlandirilmistir. Canlandirma boliimiiniin sonunda 6grencilere sorulan “Canlandirma béliimiinde

neyi fark ettiniz?” sorusuna iliskin 6grenci goriislerinden bazilar1 su sekildedir:

“Canlandirmalarda kurallara uymayanlari uyarmakta zorluk gektigimi fark ettim.” (O7).

“Canlandirmalarda aslinda kurallara uysak daha diizenli bir hayatin oldugunu fark ettim”.
(019).
“Burada canlandirdigimiz bir olay1 biz de iist komsumuzla da yasamisti zaten.” (022).

“Bence herkes kurallara uysa bu olaylarin hig biri yasanmazdi.” (O30).
Ogrenci goriisleri incelendiginde 6grenciler kurallara uymamamn toplumsal sorunlara yol
actigmin farkinda olduklar1 goriilmiistiir. Canlandirmalardaki olaylar1 giinliik yasamla da

iliskilendirebilen 6grenciler kargasaya sebep olacak nedenleri ortaya koyabilmektedirler.

Degerlendirme boliimiinde kurallara iliskin brosiir, reklam ciimlesi ve istasyon teknigi ile
resim galismasi yapilmustir. Ikinci eylem plani degerlendirme siirecinde arastirmacinin gozlem kayit
Ornegi su sekildedir:

“Etkinlikler boyunca 6grencilerin is birligi icinde calismasi dikkat gekicidir. ik hafta yasanan

sorunlar azalmis goriilmekte. Ogrenciler etkinlikler boyunca sessiz calismis, etkinliklere istekli

katilmislardir. Birbirlerini dinleyerek ve so6z alarak konusan Ogrenciler kurallara uyma
konusunda ilerleme kaydetmektedirler.” (Arastirmaci Giinliigii, 08.03.2023).

Etkinlikler boyunca 6grencilerin kurallarin neden olmasi gerektigi ile ilgili mantikli ciimleleri
dikkat ¢ekmistir. Bu durum 6grencilerin kurallarin yapisini ve gorevini anladiklarini gostermektedir.
Ancak kurallar1 koyma konusunda yetkili kisileri temele alarak otoriter bir bakis agisina sahip

olduklar: sdylenebilir.
Déongii 3

Gecerlilik komitesi ile yapilan toplantilarda 6grencilerin siireci igsellestirebilmeleri i¢in empati

yapacaklar1 etkinliklere ihtiya¢ olundugu belirtilmis ve ders planlarina empati degeri kazandiracak
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etkinlikler eklenmistir. Dongii 3 “kural ile hak iligskisini anlama” sorun alami ve “Kurallarin

uygulanmasina katki saglar.” kazanimina yonelik tasarlanmistir.

Isinma asamasinda, yazili kurallara vurgu yapan oyunlar oynanmistir. Yanls anlasilma ve
kaosun sebepleri iizerine konusulan bu béliimde uygulayicinin sordugu ara degerlendirme sorular:

sirasinda yasanan diyaloglarinin bir kismi su sekildedir:

Arastirmaci: “Parazitlerden rahatsiz oldunuz mu?”

O7: “Evet 6gretmenim. Kulaklarim hi¢ duymadi benim. Cok bagirdilar.”
Aragtirmact: “Giinliik hayatta da rahatsiz oldugunuz bu gibi durumlar oluyor mu?”
O8: “Evet, bazen parmak kaldirmadan konusuyorlar ben ¢ok rahatsiz oluyorum.”

Arastirmact uygulayict: “Glinliitk hayatta da rahatsiz oldugunuz bu durumlar1 nasil
¢ozityorsunuz?”

08: “Ogretmenime sdylerim.”
Aragtirmact: “Ogretmenin ne yapar peki?”

O8: “Onu uyarir. Eger ¢ok kizarsa ona ceza verir.”
Ornek iletisim kesitinde goriildiigii {izere dgrenciler kurallara uymamada ceza yénteminin ise

konulmasi istemektedirler.

Canlandirma asamasinda, 4’lii gruplar seklinde kurallarin konulmasina sebep olan etkenler 4
farkli canlandirma etkinligi ile yapilmistir. Canlandirma boéliimiine iliskin smif 6gretmenin goriisleri
su sekildedir:

“Donuk imge c¢alismalar1 ogrencilerin ¢ok hosuna gitti. Olaym oOncesinde kurallara

uyulmadigindan bdyle bir seyin basina geldiklerini anladilar. Sonrasinda hepsi kurallara
uyulmadigindan ceza yazildigini diisiinmiisler.” (Siuf Ogretmeni, 15.03.2023)

Degerlendirme asamasinda, yazili ve yazili olmayan kurallara iliskin 2 degerlendirme
calismas1 yapilmistir. Uciincii eylem plani degerlendirme siirecinde arastirmacinin gozlem kayit
Ornegi su sekildedir:

“Cocuklara kurallar1 kim koyar? diye sordugumuzda soyledikleri ciimle hep yetkili kisiler

olmustur. Cocuklar toplumsal ya da yazisiz kurallarin olusturulmasinda bir rolleri olup

olmadig1 konusunda net bir seyler sdylememeleri dikkat ¢ekicidir. Yine gocuklar kurallar:

degistirebilir mi? sorusuna verdikleri cevaplar hayir olmustur.” (Arastirmacit Giinliigi,
15.03.2023).

Etkinlikler boyunca ogrencilerin kurallara uyulmas: konusunda gorev ve sorumluluklarin
fark ettikleri goriilmiistiir. Empati becerilerini gelistiren bu etkinliklerde ¢ocuklar yazili ve yazisiz
kurallarin neden ortaya ¢iktigini anlamislardir. Bununla birlikte ¢ocuklarda hala kural koyucu olarak

Ogretmenlerini goriiyor olmalari ve kendilerinin kurallar1 degistiremeyecegi fikri baskindir.
Dongii 4

Kural ile hak iligskisini anlama sorun alanina baglh kalinarak “Kuralin, 6zgiirliik ve hak

arasindaki iliskiye etkisini degerlendirir.” kazanima uygun etkinlikler tasarlanmistir. Isinma
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boliimiinde; “kural”, “6zgiirlik”, “hak”, “yaptirim” kelimeleri tizerine 3 farkli oyun tasarlanmistir.
Isinma béliimiine iliskin sinif 6gretmenin goriisleri su sekildedir:
“Cocuklarin her bir kelimeye iliskin bulduklar1 hareketlerde asinda kelimelerin anlamlarini
bildikleri ortaya ¢ikti. Yaptirim kelimesine bulduklari hareketler ne kadar sert ve yiizleri ne
kadar acimasiz bakiyordu. Bu kelimenin 6grencilerde hissettirdigi olumsuz duygular ¢ok

fazla goziikiiyor. Aslinda yaptinmdan nasil da korkmus gocuklar.” (Smf Ogretmeni,
22.03.2023).

Canlandirma béliimiinde 6grencilerle yaratici yazma ve canlandirma etkinlikleri yapilmistir.
Uygulamacinin ara degerlendirme sorusu olan izlegimiz canlandirmalarda ne gordiik? sorusuna
iliskin 6grenci cevaplari su sekildedir:

O8: “Mutlu olmak icin kurallara uymaliy1z.”

0O12: “Kendimizi ve ailemizi seviyorsak kurallara uymaliyiz.”

O14: “Kurallara uymazsak ceza aliriz. Ya da bir yaptirimla karsilagiriz.”

O17: “Biz yukari gikiyorsak ¢ocuklar asag1 iniyorsa onlara yol vermeliyiz.”
Ogrenci cevaplarinda da goriildiigii gibi kurallara uyma konusunda 6grenciler bireysel

diistinmiis ve toplumun refahi ve baris ortamindan bahsetmemislerdir.

Degerlendirme asamasinda eslestirme ve sozlii cevap etkinlikler yaparak Ogrencilerin
ogrendikleri test edilmeye calisilmistir. Degerlendirme bdliimiine iliskin gozlem kayitlar1 su
sekildedir:

“Eslestirme etkinliginde 6grencilerin kelimelere iliskin bilgilerinin oldugu goriildii. Cocuklar

kurallara uymada odiiller gibi kontrol mekanizmalarindan bahsetmeseler de ceza gibi

olumsuz zorlamalardan bahsettiler. Cezanin siddeti ve yogunluguna iliskin herhangi bir
gorlis belirtmediler. Sosyal kurallara uyulmadiginda ise akranlarimin kendileriyle
oynamamasi gibi bir yaptirimla karsilastiklarinin farkindaydilar. Cocuklar tekrar oyuna

donmek ic¢in arkadaslarindan oOziir dilemek zorunda olduklarin sdylediler.” (Arastirmaci
Glinliagi, 22.03.2023).

Etkinlikler boyunca oOgrencilerin kural, 6zgilirlitk, hak ve yaptinm kelimelerine iliskin
bilgilerinin artig1 gozlemlenmistir. Kurallarla ilgili sorularini cevaplandirdiklarinda bireysel
cikarlardan bahsetmisler, herkesin refahini artirmak, huzurly, iiretken ve giivenli bir ¢evrede yasamak

icin kurallarin gerektigini actklamamaislardir.
Dongii 5

Dongii 5'te “toplumsal diizene uyum” sorun alani “Kurallarin toplum igin énemini agiklar.”
ve “Giinliik hayatta uyulmasi gereken kurallara ornekler verir.” kazanimlarina iliskin etkinlikler
hazirlanmigtir. Isinma boliimiinde toplumsal diizeni bozan kisilere verilecek cezalarin neden gerekli
oldugu {izerine etkinlikler tasarlanmigtir. Hukukun iistiinliigiine vurgu yapan bu etkinliklerde kisinin
kurallara uymamasmin sadece bireysel degil toplumsal zararlarindan bahsedilmistir. Isinma
boliimiine iliskin 6gretmen goriisleri su sekildedir:

“Kurallara uymamanin yaratacagl olumsuz durumlar c¢ocuklar tarafindan net olarak
sOyleniyor. Ancak kurallara uymamanin yaratacagi sorunlar konusunda bireysel cevaplar



Dénmez, T. & Bas, M.

vererek kendilerinde yaratacaklari olumsuzluga vurgu yapmislardir. Kurallara uymayanlara
verilecek cezalarda da genellikle bedensel cezalar dikkat gekmistir.” (Siuf Ogretmeni,
29.03.2023).

Canlandirma boliimiinde planlanan 2 etkinlikte ikili dogaglama ve dortlii canlandirmalarda
kurallarin neden var olduklarina iliskin sorgulamalar yapilmistir. Canlandirma boliimiine iliskin
gozlem kayitlar: su sekildedir:

“Canlandirma etkinlikleri boyunca Ogrenciler son derece pozitif ve mantikli cevaplara

sahiptir. Cocuklar Ogrenilen sosyal kurallar hakkinda yorum yapmislardir. Belirli

davraniglarin neden uygunsuz oldugunu agiklayabilmislerdir.” (Arastirmaci Giinliigi,
29.03.2023).

Degerlendirme boliimiinde sivil toplum ve kamu is birligi ile kurallara uymama sorunu ele
almmistir. Toplant1 ve mektup yazma etkinlikleri diizenlenmistir. Degerlendirme béliimiine iliskin

Ogrenci goriislerinden bazilar su sekildedir:

“Mektubu Ankara’ya meclise géndermek istiyorum.” (O1).

“Kurallara uymamak bir tercih olmamali. Sivil toplum kuruluslarinin c¢alismalar: olmali bu
konuda. Herkes kurallara uysun diye Meclis’e onlarda mektup yazabilir mesela.” (O28).

“Toplantilarda kurallar tek tek belirlemeliler sivil toplum &rgiitler.” (O32).

Ogrenci goriisleri incelendiginde dgrencilerin toplumsal olarak kurallara uymada sivil toplum
orgiitlerine rol bigtikleri goriilmiistiir. Daha 6nceden toplumsal kurallarin olusmasinda bir rolleri olup
olmadig1 konusunda goriis belirtmeyen Ogrenciler artik rollerin farkina varmaya baglamislardir.
Etkinlikler boyunca kurallarin toplum i¢in Oneminden ve giinlitk hayattaki kurallardan

bahsedilmistir.
Dongii 6

Dongii 6’da “toplumsal diizene uyum” sorun alani “Kurallara uymanin toplumsal ahenge ve
birlikte yasama olan katkisin1 degerlendirir.” kazanimina iliskin etkinlikler hazirlanmistir. Isinma
boliimiinde uyum ve beyin firtinas: etkinlikler tasarlanmistir. Uyum ve toplumsal ahengin saglanmasi
adina kurallarin 6neminden bahsedilmistir. Issnma boliimii ara degerlendirme sorularma iliskin

Ogrenci goriisleri su sekildedir:

Uygulayic: “Dans ederken sizi rahatsiz eden bir sey oldu mu?”
0O19: “Evet dgretmenin arada korna sesi beni ¢ok rahatsiz etti.”

023: “Ben de ciglik sesinden ¢ok rahatsiz oldum.”

025: “Aslinda o seslere zamanla ben de alistim.”

Uygulayici: “Bu rahatsizliktan kurtulmak i¢in ne yaptimiz?”

O18: “Hicbir sey”.

Uygulayici: “Peki kim bir sey yapabilirdi?”

O4: “Sivil toplum orgiitleri bir sey yapabilir mesela.”

0O32: “Biz de bir seyler yapabiliriz. Onlar1 uyarmak hepimiz gorevi.”

O20: “Evet biz de sivil toplum 6rgiitlerine iiye oldugumuzda onlarla is birligi de yapabiliriz.”

2186



KEFAD Cilt 24, Say1 3, 2023

fletisim kesitinde de goriildiigii gibi dgrenciler artik kurallar olusturmada ve kurallara

uymada kendilerinin de déniistiiriicii roliinii algilamaya baslamiglardur.

Canlandirma boéliimiinde planlanan 3 etkinlikle toplumsal kurallarin neden ortaya ¢iktigi
sorgulatilmak istenmistir. Kurallara uyan bir iilkenin tanitiminin yapilmasi istenmistir. Canlandirma
etkinlikleri ile kurallarin ortaya ¢ikist ile ilgili bilgilendirmeler yapilmistir. Canlandirma bdliimiine
iliskin 6gretmen gortisleri su sekildedir:

“Canlandirma etkinliklerinde bu {iilkede olabilecek yazili ve yazisiz kurallar ¢ocuklar

tarafindan mantikli olarak ortaya konulmustur. Sosyal anlasma fikrinin canlandirmalarda

ortaya ¢iktigini gozlemledim. Cocuklar kurallar koyarken artik bir otoriteden degil toplumsal
sozlesmelerden bahsediyorlar.” (Siuf Ogretmeni, 05.04.2023).

Degerlendirme boliimiinde goriis alma ve sonu¢ yazma kartlarindan yararlanilmistir.
Degerlendirme boliimiine iliskin goézlem kayitlar: su sekildedir:

“Balik ag1 ile goriis alma etkinliginde ogrenciler etkinlikleri ¢ok sevdiklerinden bahsettiler.

Kurallarin toplumsal yasami bicimlendirdiginden bahseden ogrencileri siire¢ boyunca

yaptiklar: etkinliklerinde faydali oldugunu belirttiler. Bununla birlikte 6grencilerdeki bilissel

degisimin davranislara da yansidig1 goriilmiistiir. Daha demokratik degerlere sahip olan

ogrenciler birbirlerini dinleme, siraya girme gibi davramglar1 gostermede hassas

davranmaktadirlar. Sonu¢ yazma kartlarinda Ogrenciler kurallara uymanin &nemi
anladiklarmi belirtmislerdir.” (Arastirmaci Giinliigii, 05.04.2023).

Etkinlikler boyunca bir iilke kurarak tilkede uyulacak kurallarin belirlenmesi istenmistir. Bu
etkinliklerde Ogrenciler kurallar koyarak, kurallar1 degistirerek kural koymada ve degistirmede

kendilerine bir rol vermislerdir.
Sonug, Tartisma ve Oneriler

Sonug olarak kurallarin 6gretimde yaratici drama yonteminin kullanilmasi kurallar1 bilme,
kural ile hak iligkisini anlama ve toplumsal diizene uyum sorun olanlarmin ¢oziilmesine katki

saglamustir.

Cocuklar sosyal kurallarin arkasindaki mantik kurallarinin taniyacak, sosyal standartlarin
nedenlerini anlayacak ve bu degerlere gore calisirken 6z diizenleme davraruslar: hakkinda bilgilerini
iletecek egitim ve Ogretim ortamlarina ihtiyag duymaktadir. Bu durum Thornberg’in (2008)
aragtirmasi ile de uyumludur. Ogretmenler dgrencilerin kurali kabul etmelerini istiyorsa, kural
anlamlandirabilmeleri, yani kuralin arkasindaki nedenleri algilayabilmeleri ve taniyabilmeleri énemli
goriilmektedir (s.57). 1996 UNESCO Uluslararas: Yirmi Birinci Yiizyll Egitim Komisyonu'nda
bildirilen egitimin dort ayagi, cocuklara bariscil ve {iiretken egitim ve Ogrenim igin gerekli olan
geleneksel normlar1 6gretmek igin bir cerceve saglar (Delors, 2013). Bu Ogretme tanimlamaysi,
acgiklamayi, akil yiiriitmeyi, rol oynamayi, modellemeyi, yapici geri bildirim saglamay1 ve kurallar:
uygulayarak gostermeyi igerir (Carter, 2016). Bu duruma katki saglayacak ©nemli yontem ve

tekniklerden biri de yaratict dramadir. Bu arastirma yaratici dramanin ogrencilerin anlama, bilgiyi
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kavrama ve sorgulama becerilerine olumlu katkisi ortaya koyan arastirmalar ile benzerdir (Adigiizel,

2015; Drege, 2000; Giile¢ Baggeli ve Onur, 2008).

Arastirma sonucunda Ogrencilerin okulda ve simifta kurallara daha fazla uydugu, diger
arkadaglarinin goriislerine 6nem verdigi, s6z hakk: istedigi ortaya konulmustur. Yaratici drama
teknigi smniflarda demokratik ortamlarin olugsmasina katk: saglamaktadir. Bu arastirma demokratik
ortamlarin okul ve smif yonetimine olumlu katkilarini ortaya koyan arastirmanin sonuglar ile

ortiismektedir (Arabaci, 2005; Biyik, 2019; Celebi Oncii ve Ira, 2016; Sahin, 2002).

Yaratict dramanin belirlenen sorun alanlari igerisinde en biiyiik katkismnin toplumsal diizene
uyum sorun alaninda oldugu gozlemlenmistir. Bu durumunun olusmasinda bir déngii halinde
islenen derslerin veriminin en son dongiide alindig1 diisiiniilebilir. Bununla birlikte toplumsal
sorunlar1 uyumda yasanan sorunlarin daha 6nceki dongiilerde sarmal olarak iyi analiz edilmesinin de

bu sonucu ulasmada katk: sagladig1 diistiniilmektedir.

Dongiilerin ilk asamasinda Ogrencilerin kural koyma ve kurallar1 degistirme konusunda
kendilerine bir gorev ve sorumluluk vermedikleri dikkat c¢ekmistir. Goriismelerde c¢ocuklarin
kurallarin olusmasinda bir rolleri olup olmadig1 ve eger varsa bu roliin ne oldugu agik¢a ortaya
konamamaktadir. Dongiiler ilerledik¢e oOgrenciler kuralin kimin koydugunu sorgulamaya
baslamiglardir. Bu durum kurallarin degisip degismeyecegine ve onlarin kimin degistirecegine karar
verirken kurallarin nasil baslatildig1 konusu dikkate aldiklar1 ¢alismalar ile ortiismektedir (Friedman
ve Neary, 2008; Zhea ve Kushinir, 2017). En son dongiide ise 6grenciler toplumsal sozlesme yaparak
kurallar1 degistirme giiciine sahip olduklarim1 diisiinmeye baslamiglardir. Bu sonuglar Schmidt,
Rakoczy, Mietzsch ve Tomasello (2016) ve Warneken, Grafenhainn ve Tomasello (2012) tarafindan

gergeklestirilen ¢alismalari ile de benzerlik gostermektedir.

Bu arastirmada kurallarin Ogretimine yonelik sorun alanlar1 belirlenmis ve bu sorun
alanlarina yonelik gelisimler eylem planlari ile izlenmistir. Ortaya ¢ikan arastirma sonuglarina gore

asagida yer alan Oneriler getirilmistir:

¢ Bu arastirmada kurallarla ilgili sorun alanlarindan kurallar1 bilme, kural ve hak iligkisini
anlama ve toplumsal diizene uyum sorun alanlari incelenmistir. Farkli arastirmalarda

kurallara uyuma yonelik farkli sorunlar incelenebilir.

e Yaratict drama uygulamalarinin yani sira farkli program gelistirme modelleri ile kurallarin

Ogretimine yonelik sorun alanlari iizerinde galigilabilir.

e Farkli alanlardan uzmanlarla isbirligi ile Ogrencilerin kurallarla ile ilgili olumlu ve

olumsuz diisiinceleri tizerinde ¢alismalar yapilabilir.

e Bu uygulama ile 6grencilerde kurallara uyma konusunda davrams degisikligi oldugu

goriilmiistiir. Bagka calismalarda bu degisikligin kalic1 olup olmadig arastirilabilir.
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e Cocuklarin kurallara uymada kiiltiirel girdilerin rolii, ebeveynlerin ve diger yetiskinlerden
aldiklar1 mesajlar1 nasil sekillendirdigi ya da insanlar1 dogrudan goézlemleyerek nasil bir
rol oynadig1 konusunda arastirmalara ihtiya¢ vardir. Cocuklarin kurallara uymaya karar

vermede kisisel, sosyal ve hukuki yaptirimlarin 6nem dereceleri arastirilabilir.

o Gelecek calismalarda daha biiyiik bir 6rneklem kullanarak hem kiiltiir i¢i bolgesel

varyasyonu hem de gelisimsel degisiklikler iizerine ¢alisilabilir.
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Introduction

Each healthy individual in a society is in communication and interaction with other
individuals. In the relations of humans as social entities, there is an order and compliance behavior. In
a society, there are rules aiming at restoring social order and promoting appropriate behaviors.
Whether they are written or not, these rules turn into principles that are effective in directing social
life. In TLS (Turkish Language Society) dictionary, a rule is defined as “a principle that directs our
behaviors and needs to be obeyed” (TLS, 2022). These principles facilitate social relations to progress
in an order. Rules are decisions previously made. According to another definition, rules systematically
learned from the more competent members of a certain group are the general standards of appropriate
behaviors anticipated in certain situations (Rakoczy et al., 2010). Based on experiences, they explain
what will be good to do and how it should be done in certain future situations, what is expected, and
what will happen if they are not obeyed. Rules, which ensure social, economic, and political order,

provide foreseeability, or predictability, in behaviors by reducing individual conflicts.

While rules belong to many different fields such as traditional, legal, religious, social, and
scientific domains, they sometimes contradict each other seriously. The dominant area in this
contradiction varies depending on the impact degree of other areas in the society. The thought based
on individuals’” displaying rule-obeying behaviors is the interests of the individual and the society. A
rule is adopted by the individual and the society according to the degree of its meeting the interests of
the individual and the society. Existing rules prevent individual conflicts and have a significant

function in reducing arbitrary practices in decisions and choices. Actually, rules emancipate
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individuals and enable them to know how they will be intervened in what situations. They also

eliminate uncertainty and give individuals an idea about what they can and cannot do.

Classroom environments are also social environments where there are different student
profiles. In these environments, a series of rules are set so as to restore order, and students are
expected to abide by these rules. It is aimed to teach classroom rules in specific and social rules in
general. It is thought that starting teaching rules as of young ages will be effective in getting
individuals to display rule-abiding behaviors. School and classroom rules are also socially important.
This is because many rules at school and in the classroom are oriented towards authority,
responsibility, and duty. From this perspective, rules serve the realization of hidden curriculum. To
explain, as rules at school and in the classroom teach students recognition of authority, studying
silently, assuming responsibility, and following instructions given in addition to ensuring the order,
they prepare students for their adult roles and working life and thus contribute to the reproduction of

the dominant social and cultural environment in the society (Doyle, 1986, p. 392-431).

It can be comfortably stated that family and school play a significant role in getting
individuals to gain competences of knowing, adopting and complying with democratic behavior
rules. Hence, in a democratic family or school environment, there have to be some rules that are based
on laws and regulations or social values. Individuals are expected to behave in accordance with these
rules and warn others who do not obey while appreciating those who comply when needed. Thus,

“rule awareness”, which is a prerequisite for democracy, can be formed (Yesil, 2002, p. 106-107).

Research on teaching rules dates back to the studies of Piaget, who interviewed children on
how they saw rules and norms (Zhao and Kushnir, 2018). In his study, Carter (2016) attempted to
reveal young children’s perspectives of social rules. He determined that children aged 5-6 years
understood the rules and had a consensus on the necessity of rules. In their experimental study, Zhao
and Hushmir (2016) found that young children paid attention to individual authority and collective
agreement in changing the rules. In another study, Schmidt et al., (2016) stated that young children
valued the importance of societal agreement in the formation of collaborative rules. There are also
noteworthy studies in which teaching rules was examined in the context of classroom rules.
Emphasizing that there should be classroom management and rules for an effective classroom
environment, Marzano and Pickering (2003) reported that rules prevented events such as violence,
abuse, bullying, etc. among children. Oliver, Wehby and Reschly (2011) stated that an effective
classroom management is necessary for preventing destructive actions that appeared in recent years.
A democratic environment needs to be created in classrooms for an effective classroom management
(Arabaci, 2005; Biyik, 2019; Celebi Oncii and Ira, 2016; Sahin, 2002). Methods and techniques used in
teaching rules are important in terms of creating a democratic classroom environment. Giileg, Baggeli

and Onur (2008) emphasized the importance of considering students” developmental levels in order to
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prevent confusion in the classroom in the determination of classroom rules and stated that as rules
that contain abstract expressions might create problems in application, rules should be rendered
comprehensible by associating them with daily life and including dramatization and role-play

activities.

Creative drama, which exists as a discipline, an approach, a method, and art education, is
defined as improvised activities in which characters are chosen by the participants in an environment
structured in collaboration with the guidance of an instructor. Drama technique, in which students
participate in person, does not contribute only to the teaching of the lesson. It also enables students’
personality to develop in a positive direction and allows them to express themselves freely. With this
aspect, it not only takes students to cognitive targets, but also provides a suitable environment to
achieve psycho-motor objectives. Creative drama ensures a balance with active learning. Students get
intrinsically motivated through trying. Besides, it has aspects such as triggering peers and
encouraging group work (Drege, 2000). Creative drama enables individuals to develop socially,

collaborate, and discover their ethical values and image worlds (Adigiizel, 2015).

Instead of discussing rules with words that are abstract symbols, they need to be taught by
practicing together and experiencing them. The reasons behind rules should be explained with actions
and in concrete terms in a way for students to understand them. Teachers should be the role models
by implementing the rules themselves (Senemoglu, 2005). In addition, instead of getting individuals to
incline towards exhibiting rule-abiding behaviors, getting them to acquire the skill for questioning
why the rules have been set will make a greater contribution to the existing function of education.
Creative drama technique stands out as one of the teaching techniques that get individuals to gain

questioning ability.

In light of all this information, the present study was planned based on creative drama
training in order to contribute to the achievement of objectives determined in teaching rules and

specific solutions to problem areas.

In line with this general purpose, answer to the following question was sought in the study

process:

1. How did creative drama method contribute to the solution of the problems determined

regarding rule-abiding behaviors?
Method

In this part, explanations have been made under the headings of research design, study group,
environment, the role of the implementing researcher, the role of the validity committee, data

collection, analysis and interpretation of the data, and credibility.

Research Design
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In the study, one of the qualitative research methods, action research design was used. Action
research involves conducting research by focusing on the action that will provide improvement and
progress through a cyclical perspective by those who are within the process (Hincley, 2008, p. 4). In
the literature, there are various models related to action research, including spiral and cyclical models
(Kemmis and McTaggart 2000; Mills, 2007; Stringer, 2014). In the study, it was aimed to increase the
effectiveness of teaching-learning process by using creative drama method in teaching rules and to
ensure students’ self-regulation in obeying rules. In this context, in the study, problems experienced in
the teaching of rules were determined, applications aiming at solving these problems which included
using creative drama method in teaching rules were developed and applied, and solutions to the new
problems that might develop in the process were discussed and interpreted. This situation
necessitated to keep the process in a continuous cycle. Therefore, action research was found to be

consistent with the nature of the present study.

The study was conducted based on Mills” action research process which includes the four
steps of identifying an area of focus, collecting data, analyzing and interpreting the data, and

developing an action plan.

l)(.tl.rmmln;5 the focus

[ Data collection

action plan

\ — /

interpreting data

Figure 1. Mills” dialectic action research process

In planning the process, the following steps were followed:

Identifying an Area of Focus: In this stage, necessary studies were conducted in order to
identify the current situation. Meetings were held with the school administration, the school’s
psychological counselling and guidance service, school-parent association representatives, classroom
teachers, and students, and problems experienced in obeying rules at school were determined through
a needs analysis. As a result of the needs analysis, three basic problem areas were identified, which
are knowing the rules, understanding the relationship between rules and rights, and adaptation to

social order.

2192



KEFAD Cilt 24, Say1 3, 2023

Collecting Data: In this stage, data collection tools which would contribute to the solution to
problem areas and research questions were determined. In this context, data collection tools were
determined as the researcher’s diary, semi-structured teacher and student interview forms, and

validity committee voice recordings, which were used as supplementary data.

Analyzing and Interpreting the Data: In this stage, data collection, data analysis, and data
interpretation were carried out simultaneously. With the start of the application, the interviews held
with the teachers and students and video recordings were analyzed every week, and the necessary
parts were transferred to Microsoft Word software. The data obtained by the researcher through
macroanalysis were presented to the attention of the validity committee in the weekly evaluation
meetings. In the meetings, problems experienced in the application process were discussed, and in

line with the recommendations of the members of the validity committee, action plans were revised.

Developing an Action Plan: In this stage, primary school lesson plans were examined, and in
what course and outcome framework the subject of rules would be associated with the curricula was
identified. It was determined that although the subject of rules was emphasized in almost all courses
in the primary school curricula, it was seen that the subject was present as a learning outcome in Life
Sciences, Social Sciences, and Human Rights, Citizenship, and Democracy courses. In addition, as a
result of the needs analyses performed, it was determined that 4th grade students experienced the
most problems in terms of obeying the rules, and it was decided to implement the application with 4th
grade students in Human Rights, Citizenship, and Democracy course. The main reason for choosing
this course was that the course had a unit titled rules, and unit learning outcomes and problem areas
overlapped. In this stage, based on the creative drama method aimed at the course and learning
outcomes determined, lesson plans were prepared. The lesson plans prepared were submitted to the
validity committee, and the necessary corrections were made. Following each lesson plan, they were
discussed with the validity committee, and the defective aspects of the lesson plans were corrected.
Moreover, in each application process, student behaviors were observed and evaluated at the end of
the process. The lesson plans prepared in line with problem areas were implemented as 6 cycles. The

content of action research process is presented in Table 1.

Table 1. Action research process

Action Problem areas Learning outcome of the related course
plan

Cycle 1 Knowing the rules Questions the concept of rules.

Cycle 2 Knowing the rules Questions the concept of rules.

Cycle 3 Understanding the Contributes to the implementation of rules.

relationship between
rules and rights
Cycle 4 Understanding the Evaluates the effect of rules on the relationship between
relationship between freedom and rights.
rules and rights
Cycle 5 Adaptation to social Explains the importance of rules for the society.
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order Gives examples to the rules that should be obeyed in daily
life.
Cycle 6 Adaptation to social Evaluates the contribution of obeying rules to social harmony
order and co-existence.

The implementation process of the study lasted 6 weeks. It was implemented as 2 lessons per
week. When the validity committee indicated that data saturation was reached, implementation

process was terminated.

Participant

The study was conducted with the participation of 4th grade students attending a state school
in a province in Central Anatolia Region of Turkey. The participants included in the study group were
selected according to typical case sampling method, which is one of the purposive sampling methods.
This method was preferred so that a group that would represent the main problems experienced in
relation to the problem of disobeying rules in each school from all regions of Turkey could be formed.
Typical case sampling requires choosing not unusual cases among the cases included in the universe
related to the research problem and collecting the data over these groups (Biiyiikoztiirk et al., 2009). In
the school where the study was conducted, there were 6 4th grade classes. In line with the typical case
sampling, Class 4-B was chosen considering the socioeconomic status and moderate success rate of the
students. In this class of 32 students, there were 17 girls and 15 boys. While the students’ fathers were
mostly civil servants and self-employed, the majority of the mothers were housewives. 5 of the

mothers were employed.
The Role of the Implementing Researchers

In action research, the role of the researcher and the relationship he establishes are the
essential elements in this process; These are the factors that create the situation that ensures the
continuity of cooperation between researchers and other participants as a part of the process (Winter
2005, p.16-17). In this regard, the researchers cooperated with the classroom teacher in the definition
of the problem, preparation and implementation of action plans, reflection and evaluation stages that
took place after this process, and enabled the active participation of the classroom teacher through

semi-structured interviews.

In this study, one of the researchers also plays the role of implementer. The implementing
researcher has master’s and PhD degree in the field of children’s rights. He also has a Creative Drama
Instructing Certificate approved by MoNE. The researcher has mostly studied active citizenship,
democracy, and children’s rights, and in his PhD studies, he took courses on qualitative research

methods. The implementing researcher was a classroom teacher in schools affiliated with MoNE for
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seven years, and he has been an administrator for two years. In order to ensure mutual harmony and
trust in the implementation class, the implementing researcher observed the class as a participant for

20 hours in about 10 weeks between October-January in the 2022-2023 academic year.

The other researcher played the role of facilitating researcher in the research. Participated in
preparing action plans before implementation, the researcher prepared action plans, made video
recordings, and took notes in the researcher’s diary after each implementation. In addition, he held
interviews related to the implementation cycles. The researcher also performed macroanalysis of the
data obtained and planned and developed cyclical process in line with the opinions of the validity
committee. The implementing researcher assumed an objective attitude in the analysis of the data,
forming the findings, and reporting process by directly including the participants’ opinions in the

research.
The Role of the Validity Committee

Before the implementation process of the study, a validity committee consisting of three
experts in the field was formed in order to obtain expert opinion on creating the cycles, to ensure the
control of the data collected, to get recommendations for solution to the problems that may emerge in
the process, and to evaluate the implementation process. There were three experts in the validity
committee: one expert to deal with the negative student behaviors dimension of the study (Dr.
Member of Faculty — Psychological Counselling and Guidance), one expert to deal with the
dimensions of the needs analysis, choosing related outcomes, and designing teaching activities (Dr.
Member of Faculty — Classroom Teaching), and one expert for the dimension of action research

examinations (Prof. Dr. — Educational Programs and Teaching).
Data Collection Tools

As data collection tools, the researcher’s diary, semi-structured interview forms, and validity

committee data were used.

The Researcher’s Diary: The researcher kept a researcher’s diary in order to determine the
problems and collect data related to the preparation and realization of the cycles. In the new planning
process after each cycle, these data were considered. The researcher observed student interactions
related to the subject in the process of being in the school environment and took notes. The process
recorded in the researcher’s diary and the opinions of the researcher served as a data source in

obtaining findings.

Semi-Structured Interview Form: In the study, semi-structured interviews were held as a data
collection tool in order to determine teachers’ and students’ opinions regarding the cycles in the
implementation process. In the first stage of the study, i.e., identifying problems stage, interviews

were held with two classroom teachers and six students. In the implementation stage, interviews were
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held with the classroom teacher and students. The classroom teacher participated in the
implementation process as an observer. In the interviews held as unstructured interviews, the
classroom teacher pointed out his/her opinions on the process and student behaviors after each cycle.
As opinions of the teacher and students regarding activities were taken after each activity in the
implementation stage, more than one semi-structured interviews were held. The interviews were held
in the vice principal’s office. While the interview with the classroom teacher lasted between 20-25

minutes, the interviews held with students took between 5-15 minutes for each student.

Validity Committee Data: In the meetings held with the validity committee, the opinions and
recommendations of the members regarding the cycles were recorded with a voice recorder,

transcribed later, and used as supplementary data in the study.
Data Analysis

In the study, inductive analysis (content analysis) approach was used in the analysis of the
data. Inductive analysis allows discovering latent themes, patterns, and categories in the data, and in
contrast to deductive analysis, the findings are determined not by existing frameworks but by the
interaction of the researcher with the data (Patton, 2014). The data analysis process of the study
consisted of two stages. In the first stage, an analysis was performed on the problem of students’
disobeying the school and classroom rules in the school determined. In the process of identifying the
problems, the data obtained through participative observation and individual interviews were firstly
analyzed at the macro level and then coded one by one to analyze in depth (Creswell, 2008; Glesne,
2015). In qualitative research, the coding of the data set independently by different experts contributes
to the objectivity aspect of the research process (Patton, 2014; Glesne, 2015). In order to ensure control
coding of the study, help was taken from a research assistant with PhD degree in classroom teaching
field. The analyses performed by the implementing researcher and the expert were compared, and in
line with the coding and categorizations, themes were created according to the purpose of the study.
The codes that emerged as a result of the analysis of the data obtained from the observations and
interviews were categorized in themselves and were combined under subthemes. Later, the themes
obtained were categorized again, and the data of the first stage of the study were gathered under three

themes.

The second stage of the analysis process involved the analysis of the data collected in the
implementation process of action plans prepared for the solution to the problems experienced.
Following the identification of the problems, the process of teaching rules through creative drama was
started. In the implementation process, data collection and data analysis processes were also carried
out simultaneously. The codes obtained as a result of the analyses of in-class video recordings, the
researcher’s diary, validity committee meetings, and interviews in the implementation process were

categorized.
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Credibility

In order to ensure the credibility of the study, strategies such as being in the research
environment for a long time, continuous and careful observation, obtaining in-depth information, data
diversity, video and audio recordings, expert opinions, reflection of all opinions of the participants,
and detailed description were used. The six action plans carried out in the study were planned,
implemented, and evaluated in a cyclical systematic. Thus, the action plan cycle of the study was
continuously revised in the implementation process. Validity committee was formed with experts in
their fields, and regular meetings were held. This committee helped the process to progress in a

proper course.
Ethical Permissions for the Study

In this study, all the rules specified in the "Directive on Scientific Research and Publication
Ethics of Higher Education Institutions" were followed. None of the actions specified under the
second section of the Directive, "Actions Contrary to Scientific Research and Publication Ethics", were

carried out.
Findings

In this part, problems related to the implementation of the action plan carried out in cycles,
validity committee evaluations and recommendations for solution to these problems, and findings

related to how interaction was tried to be increased in the process were included.
Cycle 1

In cycle 1, activities prepared with creative drama approach related to the problem of
“knowing the rules” that was determined in the analysis of the current situation were included. This
activity was created in order to achieve the learning outcome of “questions the concept of rule”. In the
warm-up period, three different games were played in order to raise students’ awareness of the terms
“rule” and “violation”. The researcher’s observation related to the warm-up period is as follows:

“... In the warm-up games played in the classroom, there was a kind of chaos. For example,

although we allocated 10 minutes for rule-violation game, as we spent too much effort in

order for the students to understand the game and its rules and to play the games according
to its rules, the activity finished 10 minutes later than what we planned. There is a dominant
situation among students as not listening to one another. Particularly 3-5 students disrupt the

classroom dynamics, and this negatively affects the classroom atmosphere” (The Researcher’s
Diary, 01.03.2023).

In the dramatization part, situations that may develop as a result of students’ not obeying the
rules were dramatized in different locations. In this part, three different dramatizations involving pair
and group dramatizations were designed. Some parts of the students” dialogues in the 4th activity are

as follows:

519: “Excuse me, madam? It is forbidden to take photos here.”
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521: “Why are you warning only me? The person in the front took one just now.”

519: “I didn’t see him. I would if I had seen.”

521: “If you did not warn him, then don’t warn me either. Do I have to obey the rules?”
519: “Of course, you do.”

S21: “Of course, I don’t...”

As it can be seen in this dialogue excerpt, it was determined that the students’ information
regarding rules was shallow, and that the dramatization lasted very short. It was noted in this
dramatization that the individual who was in charge did not know what to do when an individual did

not obey the rules.

In the evaluation part, rules and punishment concepts were discussed, and the issue of
sanctions came to the agenda. The opinion of the classroom teacher regarding the process is as
follows:

“...We do not play interactive games in our class. There are too many students. I have 32

students in my class, and 6 of them are foreign nationals. Therefore, I always experience these

problems as we do now. In fact, if they obeyed the rules in class, these activities would not be
needed. My student coded S12 has behavior disorder and always does such things in other

times as well. Not listening to others and not asking for permission to speak are among the
problems we frequently encounter” (Classroom Teacher, 01.03.2023).

In addition, in the evaluation stage, when they were asked what should be done to someone
who did not obey the rules, the majority of the students stated that those violating the rules should be

punished.

As a result, it was seen that no improvement was achieved regarding the solutions to the
related problem areas in this cycle. In the meeting held with the field experts, it was decided that the

activities aimed at the main problem titled “knowing the rules” should be continued.
Cycle 2

Based on the developmental situation and the decisions of the validity committee, plans were
made on the subject of “knowing the rules” regarding the same outcome. It was observed that the
students experienced problems in terms of knowing the rules. In the plans prepared considering the
lack of knowledge and awareness in this subject, emphasis was placed on the rules to be obeyed in
social spaces such as home, school, and hospital. Three games were played on rules and social
requirements in the warm-up period. With these games, it was aimed for the students to internalize
the necessity of the rules. The classroom teacher’s opinion on the warm-up period is as follows:

“In the warm-up games related to social rules, the students now understood the issue better.

During the game, they were more compliant compared to the first week. The answers they

gave on who would set the rules surprised me. In fact, students thinking that the building

manager whom they saw as the rule setter would only introduce rules made me realize that

they did not attach any value to collaboration and team opinions” (Classroom Teacher,
08.03.2023).
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In the dramatization part, four activities which included dramatic situation and group works
were designed. In these activities, the chaos caused by disobeying the rules were dramatized. Some of
the students’ opinions regarding the question asked to them at the end of the part “What did you

notice in the dramatization part?” are as follows:

“In the dramatization, I noticed that I had difficulty in warning those who did not obey the
rules” (57).

“In the dramatizations, I noticed that if we actually obeyed the rules, we would have a more
regular life” (S19).

“We had already experienced the event we dramatized here with our upper floor neighbor”
(S22).

“I think if everyone obeyed the rules, we would not live such events” (S30).
When the students ‘opinions were examined, it was seen that the students were aware that
disobeying rules lead to social problems. The students who could associate the events in the

dramatizations with daily life could indicate the reasons that might lead to chaos.

In the evaluation part, drawing activity was done with pamphlets, advertisement statements,
and station technique. The researcher’s observation record sample in the evaluation process of the

second action plan is as follows:

“It is noteworthy that the students worked in collaboration throughout the activities. The
problems experienced in the first week seem to have decreased. The students worked quietly
throughout the activities and willingly participated in the activities. The students, who
listened to each other and spoke after taking permission, show progress in terms of obeying
the rules” (Researcher’s Diary, 08.03.2023).

It was noted that the students formed reasonable sentences related to why there should be
rules throughout the activity. This shows that the students understood the structure and function of
the rules. However, it can be stated that they had an authoritarian perspective based on the persons in

charge in terms of setting the rules.
Cycle 3

In the meetings held with the validity committee, it was pointed out that the students needed
activities in which they can establish empathy in order for them to internalize the process, and
activities that would get the students to gain empathy skills were added. Cycle 3 was designed for the
problem area of “understanding the relationship between rules and rights” and the learning outcome

of “contributes to the implementation of the rules.”

In the warm-up period, games that emphasized written rules were played. In this part, where
the reasons for being misunderstood and chaos were discussed, some of the dialogues experienced

during the interim evaluation questions asked by the implementer are as follows:

Researcher: “Were you disturbed by the parasites?”

S7: “Yes, teacher. I could not hear anything. They yelled a lot.”
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Researcher: “Do you also experience such situations in your daily life in which you are
disturbed?”

S8: “Yes, sometimes they talk without raising their hand, and I get disturbed.”

Implementing Researcher: “How do you solve such situations in your daily life where you feel
disturbed?”

S8: “I tell my teacher.”
Researcher: “What does your teacher do then?”

S8: “S/he warns them. If s/he gets very angry, s/he punishes them.”
As seen in the communication excerpt, the students wanted punishment method to be applied

when rules are not obeyed.

In the dramatization part, the factors effective in introducing the rules were handled in four
different dramatization activities in groups of four. The classroom teacher’s opinion on the
dramatization part is as follows:

“The students liked the frozen image studies a lot. They understood that such a thing

happened to them as they did not obey the rules before the event. Later, they thought that
they were fined because they violated the rules” (Classroom Teacher, 15.03.2023).

In the evaluation part, two evaluation studies on written and unwritten rules were carried out.
The researcher’s observation record sample in the evaluation process of the third action plan is as
follows:

“When we asked the children who sets the rules, they always said the ‘authorities’. It is

noteworthy that the children did not give a clear answer regarding whether they had a role in

the creation of social or unwritten rules. They also said no to the question “Can children
change the rules?” (Researcher’s Diary, 15.03.2023).

It was observed that the students noticed their duties and responsibilities in terms of obeying
the rules throughout the activities. In these activities which developed empathy skills, the students
understood why written and unwritten rules emerged. In addition, the students still saw their
teachers as rule setters, and the thought that they could not change the rules was dominant among

them.
Cycle 4

By sticking to the problem area of “understanding the relationship between rules and rights”,
activities suitable for the learning outcome of “evaluates the effect of the rules on the relationship
between freedom and rights” were designed. In the warm-up period, three games on the terms

“freedom”, “rights”, and “sanction” were designed. The classroom teacher’s opinion on the warm-up

period is as follows:

“In actions created by the children related to each word, it turned out that they actually knew
the meanings of the words. In the action they found regarding the word “sanction”, they had
a tough and unmerciful look in their eyes. Negative emotions that this word created in the
students seem to be a lot. In fact, the children were quite frightened by sanctions” (Classroom
Teacher, 22.03.2023).
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In the dramatization part, the students did creative writing and dramatization activities. The
students’ answers to the interim evaluation question asked by the researcher “what did we see in the

dramatizations we watched?” are as follows

S8: “We have to obey the rules to be happy.”
512: “If we love ourselves and our family, we need to obey the rules.”
514: “If we do not obey the rules, we get punished. Or we are faced with a sanction.”

S17: “If we are going upstairs, and children are going downstairs, we need to give way to
them.”

As seen in the students’ answers, the students thought individually in terms of obeying the

rules, and they did not mention the welfare of the society and peace environment.

In the evaluation part, by doing matching and oral answer activities, students” learning was
tested. Observation records related to the evaluation part are as follows:

“In the matching activity, it was seen that the students were informed about the words.

Although the children did not mention control mechanisms in setting rules such as rewards,

they talked about negative enforcements such as punishment. They did not declare any

opinions on the severity and intensity of the punishment. They were aware that they faced

sanctions such as their peers not playing with them when they disobeyed the social rules. The

children stated that they had to apologize to their friends in order to return to the game”
(Researcher’s Diary, 22.03.2023

Throughout the activities, it was observed that the students’” knowledge of the words “rules,
freedom, rights, and sanction” increased. When they answered the questions related to the rules, they
mentioned individual interests but did not explain that the rules were necessary to increase

everyone’s welfare and live in a peaceful, productive, and safe environment.
Cycle 5

In Cycle 5, activities related to the problem area of “adaptation to social order” and the
learning outcomes of “explains the importance of rules for the society” and “gives examples to the
rules that need to be obeyed in daily life” were prepared. In the warm-up period, activities on why
punishment is necessary for individuals who disrupt the social order were designed. In these
activities, where the supremacy of law was emphasized, not only individual but also social harms of
individuals’ disobeying rules were mentioned. The classroom teacher’s opinion on the warm-up
period is as follows:

“The negative situations that would emerge as a result of disobeying rules are clearly stated

by the children. However, they gave individual answers in this regard by emphasizing the

negative situations that would be inflicted on themselves. The punishments that would be

given to those who did not obey the rules were generally physical punishments” (Classroom
Teacher, 29.03.2023).

In the two activities planned for the dramatization part, in pair and 4-person group
dramatizations, inquiries were made regarding why rules existed. Observation records regarding the

dramatization part are as follows:
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“The students gave extremely positive and reasonable answers throughout the dramatization
activities. The children made interpretations about the social rules they learned. They were
also able to explain why certain behaviors were not appropriate” (Researcher’s Diary,
29.03.2023).

In the evaluation part, civil society and state cooperation and the issue of disobeying rules
were handled. Meeting and letter writing activities were done. Some students’ opinions on the

evaluation part are as follows:

“I want to send the letter to the Parliament in Ankara” (51).

“Disobeying rules should not be a choice. Non-governmental organizations should do some
works on this issue. For example, they can also write letters to the Parliament for everyone to
obey the rules” (528).

“Non-governmental organizations should determine the rules one by one in their meetings”
(532).

When the students’ opinions were analyzed, it was seen that the students attributed some
roles to the civil society in terms socially obeying the rules. Previously, the students had not
commented on their roles in the creation of social roles, but now they started to be aware of their roles.

Throughout the activities, the importance of rules for the society and rules in daily life were discussed.
Cycle 6

In Cycle 6, activities related to the problem area of “adaptation to social order” and the
learning outcomes of “evaluates the contribution of obeying orders to social harmony and co-
existence” were prepared. In the warm-up period, adaptation and brain storming activities were
designed. The importance of the rules in terms of ensuring adaptation and social harmony was

emphasized. The students” opinions related to the warm-up period interim questions are as follows:

Implementer: “Did anything disturb you while you were dancing?”

S19: “Yes, teacher. The occasional sound of the horn disturbed me a lot.”
523: “I was disturbed by the scream.”

525: “In fact, I also get used to those sounds over time.”

Implementer: “What did you do to get rid of this disturbance?”

518: “Nothing.”

Implementer: “Well then, who could do something?”

554: “For example non-governmental organizations could do something.”
532: “We can do something too. It is our duty to warn them.”

520: “Yes, when we join non-governmental organizations, we can also collaborate with them.”
As seen in the communication excerpt, the students now started to understand their

transformative roles in creating and obeying rules.

In the three activities prepared for the dramatization part, it was aimed for the students to
inquire about why social rules emerged. The students were asked to present introductory information
about a country. Through dramatization activities, they were informed about the emergence of rules.

The classroom teacher’s opinion regarding the dramatization part is as follows:
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“In the dramatization activities, the written and unwritten rules that may exist in this country
were reasonably revealed by the children. I observed that the idea of social contract emerged
in the dramatizations. Now, while setting rules, the children mention not an authority but
social contracts. (Classroom Teacher, 05.04.2023).

In the evaluation part, cards for opinion taking and conclusion writing were used.
Observation records regarding the evaluation part are as follows:

“In the opinion taking activity through fishnet, the students stated that they liked the activity

a lot. They mentioned that the rules shaped the social life, and they said that the activities they

did throughout the process were beneficial. In addition, it was observed that the cognitive

change in the students was reflected onto their behaviors. Now, the students have more

democratic values, and they are sensitive about displaying behaviors such as listening to each

other and standing in line. In the conclusion writing cards, the students wrote that they
grasped the importance of obeying the rules” (Researcher’s Diary, 05.04.2023).

Throughout the activities, the students were asked to establish a country and determine the
rules to be obeyed in that country. In these activities, the students assigned themselves roles in terms

of setting and changing rules by setting rules and changing them.
Conclusion, Discussion and Recommendations

Students need teaching and learning environments that will help them to recognize
the logic behind social rules, understand the causes of social standards, gain knowledge about self-
regulation behaviors while studying in line with these values. This finding is consistent with the
results of the study conducted by Thornberg (2008). If teachers want their students to adopt a rule, it is
important for the students to make sense of the rule, that is, to understand and recognize the reasons
behind the rule (p. 57). The four pillars of education declared in 1996 UNESCO International 21st
Century Education Commission provide a framework for teaching children the traditional norms that
are necessary for peaceful and productive education (Delors, 2013). This education includes
describing, explaining, reasoning, role-playing, modelling, providing constructive feedback, and
showing the rules by applying (Carter, 2016). One of the important methods and techniques that will
contribute to this education is creative drama. The present study is similar to the studies that
demonstrated the positive contribution of creative drama to students’ comprehension, acquiring

knowledge, and questioning skills (Drege, 2000; Giileg, Bagceli and Onur, 2008; Adiguzel, 2015).

As a result of the study, it was determined that the students obeyed the rules at school and in
class more, valued the opinions of their peers, and asked for permission to speak. Creative drama
technique contributes to creating a democratic environment in classrooms. The results of the present
study overlap with the results of studies that demonstrated the positive contribution of democratic
environments to school and classroom management (Sahin, 2002; Arabaci, 2005; Celebi Oncii and Ira,

2016; Biyik, 2019).

In the initial stages of the cycles, it was noted that the students did not assign themselves any

roles in terms of setting rules and changing them. In the interviews held, whether the children had
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any roles in the creation of the rules and what these roles were, if any, could not be clearly
determined. As the cycles progressed, the students started to question who sets the rules. This
situation is consistent with the studies in which it was demonstrated that the students considered the
issue of how the rules were initiated while deciding on whether the rules could be changed and who
would change them (Friedman and Neary, 2008; Zhea and Kushinir, 2017). In the last cycle, the
students started to believe that they had the power to change the rules by making social contracts.
These results are similar to the results obtained in the studies conducted by Warneken, Grafenhainn

and Tomasello (2012) and Schmidt, Rakoczy, Mietzsch and Tomasello (2016).

In conclusion, the use of creative drama method in teaching rules contributed to the solution
to the problem areas of knowing the rules, understanding the relationship between rules and rights,

and adaptation to social order.

It was observed that the greatest contribution by creative drama was made to the problem
area of adaptation to social order among problem areas determined. This situation may have resulted
from the fact that the desired efficiency of the lessons done in cycles was achieved in the last cycle. It is
also believed that better analysis of the problems experienced in adaptation to social rules in a spiral

manner in previous cycles contributed to this result.

In the present study, problem areas in teaching rules were determined, and action plans were
followed aiming at providing a solution to these problem areas. In line with the results obtained, the

following recommendations were made:

¢ In the study, problem areas related to knowing the rules, understanding the relationship
between rules and rights, and adaptation to social order were examined. In future studies,

different problem areas regarding obeying rules can be investigated.

¢ In addition to creative drama applications, problem areas related to teaching rules can be

examined through different program development models.

¢ In cooperation with experts from different fields, studies can be conducted on students’

negative and positive opinions regarding rules.

e As a result of this application, it was seen that there occurred a behavior change in
students regarding obeying the rules. Other studies can investigate whether this change is

permanent or not.

e There is a need for studies to be conducted on the role of cultural inputs in children’s
obeying the rules, how they shape the messages they receive from parents and other
adults, or what type of role they play by directly observing others. The importance of
individual, social, and legal sanctions in children’s deciding on obeying the rules can be

investigated.
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e In future studies, a larger sample can be chosen, and both intracultural regional variations

and developmental changes can be analyzed.
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